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FOREWORD

1
LI

This pamphlet, Teaching a Pre-Columbian Culture: The Iroquois, is
designed to help the seventh grade teacher introduce pupils to an early
American culture through an intensive study of the pre-Columbian Iroquois,
one of the most interesting Indian cultures that developed in the area which
is now New York State. It attempts to bring together in a mean1ngfll way
the dévelopmental level of the students and the requirements of the subJect.

The whole- culture study described in this pamphlet makes use of all of

the social science disciplines, including archeology, but it is organ1zed ,
in terms of the categories of anthropology. This pamphlet is a companion
piece to Teaching The Age of Homespun, which applies the same general

» categories and approaches to the agricultural society of New York State in
the first half of the nineteenth century and which also gives students con-

- crete experience in using the historical method. A working knowledge of
two cultures will enable the student to make: meaningful comparisons between
each of them and his own culture. A knowledge .of how practitioners in the
various social sciences discover, develop, and organ1ze the material he
'stud1es will enable h1m to use this material more 1ntell1gently

The pamphlet descr1bes classroom procedures by wh1ch the seventh grade
social studies pupil may, through the actual study of one local culture,
learn the techniques for studying-any culture. . The text suggests ways to

qpen for.pupils. the rich store of available mater1als that reveal the
“gomplex cultural patterns of the Iroquois nations living in. New York State
before the arrival of the Europeans. v

" Teaching a Pre-Columbian Culture: The Iroquois is pr1mar1ly a record
of the classroom procedures created ‘and taught by Hazel W. Hertzberg in
the Suffern Junior High School. These procedures became a part of the
- Anthropology Curriculum Study Project of the American Anthropological )
Association. Both the text and the bibliography in this guide were written
by Mrs. Hertzberg, now Instructor in Social Studies, Teachers College,
Columbia University. In the initial development of the project, invaluable
B aid was given by Mr. Dan1el Newman, a former Guggenhe1m Fellow from New York
SR City:

The manuscr1pt was given a ‘critical review by Dr. William N. Fenton, then
Assistant Commissioner, State Museum and Science Serv1ce, and by Jenn1fer
Chatfield, Associate Curator (Interpretation), New York State Museum and '
Science Service, the State Education Department. Sections of the manuscript
were read by Dr. Malcolm Collier, Director, Anthropology Curriculum Study
Project 'and Charles E. Gillette, Assoc1ate Curator, (Archeology), State
Museum and Sc1ence Service.

The Iroqudis site plan was prepared by R. E. Funk, Junior Scientist,
(Archeology), Anthropological Survey, and W. A. Ritchie, State Archeolog1st,
Anthropological Survey, both of State Museum and Science Service, State
Education Department. The cover was designed by Ruth M. Burch, Senior
Artist Des1gner, Division of Educational Commun1cat1ons, State Education
Department
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‘Mildred F. McChesney, then Chief of the Burﬂau of Social Stud1 S
Education, State Education Department, served as adviser dur1ng th¢ prepara-
tion of this pub11cat10n laura M. Shufelt (deceased), formerly Associate

" Bureau of Secondary Curricuium Development, State Education Department, had
‘general charge of the prOJect and organized and edited the final manuscript.
Janet M, Gilbert, Associate in Secondary Currlculum, prepared the final
manuscript for publlcat101

" GORDON E. VAN HOOFT S
Director, Division of B
Curriculum Development ' '
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. learn to deal with wholes as well as parts.

. in the ninth grade. Many of the emerging countries in the world today have

_ impact on events is bound to affect profoundly the future of this country
and of the world

INTRODUCTION S

o

The approach in this gu1de, Teaching .a Pre-CoZumbtan CuZture. The

' Iroquois, is interdisciplinary, with anthropology as the central discipline.

Anthropology deals with whole cultures. It is comparat;ﬂe and inductive.
It looks for patterns and seeks to discover regularities.. It seeks also to
discover relationships among different ‘aspects of a culture wh11e v1ew1ng '
the culture 1tse1f as an 1nterconnected whole. .

There are s1gn1f1cant advantages for students in studying the Iroquois .
culture. Since it is relatively unified, students can discover relation-
ships which are obscured in a more differentiated society. . The students

Many of the basic 1nst1tut1ons studied by the anthropologlst, such as
‘the family, are those with which the student already has deep and continuous
-contact. He is able to establish points.of .contact between his everyday ’
‘world and the everyday world of a very different culture. In this process
he develops new perspectlves on his own situation as well .as on the unfa-
m111ar society he is studying. "

Anthropology often looks at the same material from- d1fferent v1ewp01nts
For example: the family may be studied. as it affects the roles of men and
women, as it contributes to the economy;, as it relates to the 1anguage, and
as it uses dwellings suitable to its structure and function. By go1ng
through this process himself, the student learns to see many facets in wha*
may.seem at first simple materials. Questions arise _1n ‘his mind that he
-had not thought of before. '

Much of the long hlstory of mankind lies in small societies 1ike the j'
- Iroquois. This enormously rich heritage can te11 the student much aboutmﬂwf
' the variety of human experience as well as 1ts ‘universal similarities. 'The
roots of modern man' stretch far back into more unified cultures. The fact
that the student is often not conscious of this fact dees not alter it; it

simply ctuts him off from perspective and understand1ng oo

Study1ng the culture of the Iroquois in depth in grade seven should
prOV1de a solid foundation for subsequent work in social studies, especially

societies similar in some fundar :ntal respects to the Iroquois, that,is:
small populations with a maximum of face-to-face contadt; occupations which-
are relatively non-specialized; a fairly limited range of technology: vral
rather than written transmission of knowladge; education largely on an
informal ba51s, and a rich ceremonial and religious life. As a citizen of

a democratic society, the student needs to develop ways of approaching. such -
‘people whose historical experience is so different from his own and whose

The pre -Columbian Iroqu01s are only one of a large number of Indian ‘
cultures which flourished in the Western Hemisphere before the coming of the
Europeans. - The student should not assume that all pre-Columbian Indian

\
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'eultures were alike. There was far greater cultural d1ver51ty among the <%
Indians of North and South America than idmong the ‘inhabitants of Europe. -
It would be difficult to find two groups more dissimilar, for 1nstance4///f//

than the Basket Makers of California and the Mayans of Mexico.

<

/ However, all cuftures ‘have certain th1ngs in égmmon. For example: all

; have a langhage comm:nication system.(many have aux1l1ary systems such as-

7/ drums or electronics;) all have ways of patterning space)pnd time;- all have

{ ways of expla1n1ng the1r relationships te:the supernatural; all ‘have a '
.S family system; aéé have standards of proper and improper behavgor in all,

T age and séx are common determinants of the g;v151on of ‘lafor. 11 heVe
character15t1c ways of dealing with blrth‘ childhood, puberty) marriage, _ |
maturity,.and death. The categories through which we seek to understand - . .
Iroquois culture may also be used to 5tudy other cultures. e general : - |
kinds of ‘questions asked about Ircquois culture may be asK&d about all” ' '
cultures, although many ‘specific quest1ons must be addressed to the spec1f1c
experience of a given culture. ‘ @ .

Part I of the pamphlet glves soie 1ntroductory exercises wh1ch will
help the student in his understanding and analysis gf culture. Some of the : |
methods of anthropology and archeology are also set forth This sect}on may ~ |
be used as an 1ntroduct10n to any culture. , = | o

Part II of the pamphlet deals w1th the pre- Columblan culture of" the
Iroquois before the arrival of the Furopeans. It al§o discusses briefly

" subsequent Iroquois history. : T

Part III contains-annotated lists of useful inStructional materials.

viii - 5 "
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.1nc1ud1ng our dwn.

-culture. For a fuller discussion of these patterns, plus orientation ques- K
. tions, the teacher should consult Teachzng the Age of Homespun. ;

‘ideas and perceptions with which to approach any culture. Because such

- Symbols - =

'1deas, for symbols stand for something but are not for the thlng 1tself

PART I;—IN'TRODUCTORY EXERCISES FOR THE STUDY OF CULTURE -

E . <
» . . : |
Iy

The.following eyerclses are designed to connect the everyday exper-
1ences\ef;étudents with the study of culture. Symbolization ang patterning -
are two of the basic processes by which human beings orgaﬁlze their exper- %
ience.. -Without symbols, such as 1anguage, and patterns, used in the sense
of the ordering of exper1ence, culture is inconceivable. A consciousness

of their importance is necessary for the understanding of any culture,

Patterns of_time and space are also basic to an. understanding of

‘By the use of these exercises, the c1ass will develop a- vocabulary of

ideas are fundamental to human experience, we often assume that students
are conscious of them and so we do not deal with them d1rect1y By using
them as tools, the student may see new meanings in his own experience and
will find meanings he could otherwise have missed in the study of a
d1fferent culture, .

Man is a 'symbol- creat1ng, symbol-using creature,, and in this he d1ffers
from”other creatures. Through symbcls man is able to express abstract

Language comprlqes the most 1mportant set of. symbols that man uses.'
Spoken language is, of course, much older than written language. Language
enables men to. communicate with each other. Other.creatures also are able
to communicate with each-other, to express pain, pleasure, anger, and fear.
But man's language goes far beyond such expression. He is able to transcend
the .present and to refer to the past and the future. He can refer to

“places, persons, and events which are far away.  Through the language of -

‘an astonishing variety of symbols and learned to construe themn in mean1ngfu1

numbers he can measure and manipulate quantities. Symbols extend enormously
man' s control over hlS world. Without them, culture ‘could not exist. e
&
Students, of course, use symbols constantly although they are not -
conscious of doing so. Through speaking and writing, through pumber, they
use symbols. No matter how "slow' a reader may be, he has a1ready mastered

ways.
& a} . 1 L . . .
A culture without a written language stores its cultural experience in
its spoken language and in pictorial symbols and metaphors which hawve great
emotional power. Religion and myth are particularly rich in symbolish, If
students are to understand a non-literate culture, they should be made ‘
aware of the important role of symbols.

- e




The f0110w1ngﬂexerclses are de51gned to alert students to the process -
of symbolization and to suggest some ‘of the sources in nature from which

.. symbols are derived. Language will be dealt with' in a_separate sectlon.

Ask students to draw familiat symbols on the board. If necessary, a ..,
-teacher may start the process by drawing one himself. Automobile symbols
are ‘especially interesting to students of this age. The flag as a whole .
-and its separate parts may also be discussed as symbols = Students may be
asked to name other symbols which they sce in the room, such as-map symbols.
By means of these exercises, students should come to understand that a - ‘
symbol stands for someth1ng but is not the th1ng itself. . : :

Next the students may be asked to go tnrough the process - of symbollza—:. _ |
. tion themselves., For this purpose it is advisable to provide pupils with o
~ large sheets of paper. Give the class the following list pf words for
+~which they are to draw symbols: awake, asleep, death, birth, growth, r1pe-
ness, all, here, there, above, below, power, enemy, stranger, friend, now, -
*then, wind, night, day, father, mother. ° , . a

The draw1ngs may ‘be posted on ‘the bu11et1n board or the opaque
prOJector may be used. = In discussion, look for l1linkages between symbols,
for varylng degrees of abstractlon, and for emot10na1 power.

_ .Many of the symbols produced by pupils will contain straight lines,
triangles, curves, circles, and other abstract shapes. Students may be,
asked whete in nature one finds these shapes, and whether they are as’

' ‘perfect1y§§ymmetr1ca1 in nature as they'are when people draw them.

To be effectlve, symbols must have the same general meaning to all ‘
.members of ¢ culture. This is, of course, true of language. Students may"
be asked whether-they remember the first time they saw a familiar symbol
(automobile symbols or the flag may be used as examples here), what it
meant to. them then, and what it means now.

Numbers as Symbo‘i s

The follow1ng exercises shou1d help students to understand the use and
1mportance of number. :
. . t - \
Place eight similar objects, such as penclls, in a heap on a desk.
Have students look quickly at them, then cover them up. Ask stude.ts how
many objects there were. Few students will be, able to guess the right number.
Now arrange the-objects in two groups of four and ask the same question.’
- You may also arrange them in four groups of two. Most ‘c*adents will now
" answer correctly. From this, stud.nts should learn that numbers enable men
to comprehend quantities more ea511y :

Ask students td hold up their hands,’ u51ng their fingers to show the oy
number you call out.p Then ask how and if such information could be com-
.municated w1thout a number system.

[+
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* - time may include the year, month, week and day while spatial patterns give
* characteric forms to camps, villages, towns and cities, -Pattérning

_ two or three simple shapes. They may also, still u51ng the same shapes,

. culture (such as ‘three, seveh, and ten). They may be ‘asked to name various
‘ways in which these numbers are used. Point out especially numbers as used
in religion (e.g.:the Ten Commandments) (Four is the sacred numbef” among

‘Tobias Dan21g Number, the Language of Sczence.
'Patterns

. range-of phenumena. Patterning is a way of bringing order out of non- order,
- of selecting certain elements from the -environment and structuring them in

or' texture. Post these on the bulletin board to show how varied patterns

ask students to reproduce them on paper. Very few students_will be able.
- to- do so. . . : ' '

“ ‘ oo . . : : _ o
i * . . . .- . : . - . . - - B
. @, "" T

Ask students to name numbers wh1ch have part1cu1ar meanlng in our

the Iroquois.) - They may also be asked how numbers are used in games.

]

A valuable reference for the teacher in deVelop1ng number eaefclses is

All cultures have certain typ1ca1 patterns wh1ch organize an.enormous
culturally significant ways. .Time and space are patterned. Patterns of

organizes human perceptions and activities on a smaller scale as well.
Traditional patterns may be placed on\everyday objects’ or cloth1ng, wh1ch
themselves are made according to custOmary pattérns.
. . : . ' m
- Pattern has two' elements’: repet1tion and variation. To illustrate 4
time pattern, the teacher may tap evenly and repeatedly on the desk for a
moment or two, and then ask the class how the pattern may be varied. Bud- o
d1ng drummers in theeclass ‘may produce very 1ntr1cate var1at1ona. ' R

) tT01111ustrate space pattern, put a completely repetitive pattern on the
board, such as a series of triangles. Ask students how this pattern may
be varied., As 'a homework asslgnment, ask students to draw patterns using
attempt to vary the pattern in other ways. Some students will use color
may be created which use the same. shapes.

’ B Twn

PUt on the boardva series of shapes as follows:

Ask students to look qu1ck1y for a moment. Then cover up the shapes and

Now combine-these 'shapes ‘on the board let the students 160k quickly .
at them and then Teproduce them on paper, as shown on the following page. :
Every student should be able to do this.. Stiidents may then be asked why
the first was difficult to reproduce and why the second was easy. From _
this students should 1earn that arranging material 1n patterns helps tu make
it comprehen$1b1e. ‘

L]




asked to discuss work patterns, Are there kinds of jobs whith are so
repet1t1ve that they "drive you|crazy?'" In ‘such cases, how does one vary :
the repetition? Are/there patterns of working? - Is the pattern of ‘work of °
a job that is done- y hand the same as the patterm of the same job done by
machine? D1scuss1on of these problems w1ll help students to. understand work
in a non1ndustr1a1 culture S . R —
v Once the bas1c idea of pattern has been grasped, it may be used in a

great variety of ways-——for example, from an- out11ne as a pattern to the . o
_pattern of the fam11y system in a g1ven culture. ] : o T 1///

,Patterns of Space S e B LT e
o Introductory exercises for this top1c'may be found in Teachzng tha Age i
of Hamespun, pages 2 and 3. In addition, the following exercises will help -
he students especially in understanding the Iroquois Creation Myth. For
/3 fuller explanation see "A Stroll through the-Worlds of Animals and Men,""
-in Claire H. Schiller; Instinctive Behavior: The Development of-a Modern
.Concept. New York Internat1ona1 Un1vers1t1es Press. 1957 $7.50.

‘.'° , Quest1ons that follow, introduced by Q, are to start student d1scusslon
Mater1a1 1ntroduced by — is .designed to gu1de this discussion. = . .

-

f"Q: What are the fundamental human?d1rgct1on5?

‘*“#—f Aboye and below, left and right, back and front. To'illustrate'how we.
‘perceive these. directions, ask the students to-perform the following: - -~

: 1) Left and right-—Hold your hand‘upr1ghtl1n front of your face at
.right angles to your forehead. Move the hand right and left with your eyes
‘closed The line between right and left is eas1ly found.

2) Above and below—Hold .your hand hor1zonta11y~ i front’ of your face .
with your eyes closed and wave it up and down in front of your face. Most
- people will find that "below" begins at eye level, some’ at the level of the
upper 11p : .

'.J.




it is o7er, and how it breaks the time of the year.

\_ S

3) Back and frbnt-—Hold your hand palms forward and move it back and
forth Here you will find the most variation. : P

3

Every student through these exercises w111‘dlscover that he carries

.within himself a geometry of space. Students may be asked to speculate on

how this geometry might be different if human beings walked on all fours
or crawled on the ground as many other creatures do. This question should
be asked not in the hope of getting a coherent answer, but as a way of
pointing to a difference between us and many other 11v1ng creatures.

(Note. Tcachzng the Age of Hawespun (pages 3 and 4) conta1ns an -
introductory section on the "Umwelt"—how we perce1ve and given meaning and

‘structure to our environment—which will be useful in teachlng Iroquois
culture. ) : : .

Patter‘ns of Time '

“ Teachzng the Age of Hawaspun, pages 1 and 2, conta1ns the 1ntroductory
exercises for this topic. :

. The followlng add1t10na1 exerc1ses w111 aid students in understand1ng
the - Iroquois Creation Myth. .

Falling, which is a theme of many myths, is believed td represent a

}f fundamental human fear. The resolution of this fear is common in myth and
~ . in dream : ‘ ‘ '

fF:Qf Describe a time when you fell. Did anyth1ng happen to your sense of
_time? . Did it seem to go more. slowly or to speed up?

_ Suggested assignment: Write an account of "Falling,'" describing a
specific experience. B . .

-Q: Have you ever fallen in a dream? How is falling 1n a dream like falling

when you are awake and how is it d1fferent? -

- Q: How is d1V1ng 11ke.fa111ng, and how is it different?

The following exercise may help in dlscu551ng the time patterns of
Iroqu01s rellglous fest1vals.

-

Students should be asked to list the events in an 1mportant festival

in our culture in the order in which they occur. Thanksgiving or a

religious festival may be used for this purpose. They should . be asked how
the date is set, how one prepares for the festival, ‘how the festival begins.
what actually happens at the festival, how it ends. They should be asked-
about .the excitement of preparation and the kinds of feelings one . has when

/ ) ) _ - . : y
» / ‘ ‘ - . \
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‘methods of archeology and anthropolog

__llography at the end of this pamphlet

How Archeo1og1sts an Anthropo1og1sts Work S 5,"

The fOllOWlng section is de51gne3 to acqua1nt students with the basic *
gso that they may see how the material

they use has been produced.

How the'Archeologist Works

Archeologists study the physical re malns of vangshed cultures There .
are a number of excellent books for chilgren which describe how thé arche—<
ologlst works. The following list.of references.on page 10 is not ’
exhaustive. Annotations and additional 1t1es may be found in the brb-

" Several exercises W111 help students understand somﬁ of the methods. of
archeology .

For a homework assignment, ask students to make ds many statements as
they can about a culture if the only evidenice they have is a copper penny.
Some of these may be read aloud in class the next day. for class discussion
and criticism. It is important to.keep in mind in the discussion that the
generallzatlons must be confined to the evidence itself—-for instance,
Lincoln's name does not appear on the penny. Students should then be asked
what other kinds of evidence they would look for to verify (or negate) their

‘conclusions or to make them fuller. _ 4

L’

Near the end of a class périod, have pupils examine the content of the

wastepaper basket to discovér from the evidence found there, what may be

learned about what happened .in class. An attempt should be made . to es-

“v'tabllsh the order of events. Students should be asked to evaluate the

ev1dence\1n .order to see where it may be accdrate, where mrsleadlng, and
what other kznds of evidence would be needed
. ; “
Another exercise is to lay-out the classroom as an archeolog1ca1 51te

This may bé done using string to make grid squares about: about 3 féet in

_diameter or a similar convenient sizel Within various squares the teacher .

,,,,,

may place wvarious objects, such as arrowheads, fishhooks, net sinkers,
kernels of corn. These may often be borrowed from local collectors or from
local museums. The Museum ‘'of the:American Indian, Broadway and 155th Street,
New York, New York, has suc items for sale at very modest cost. If it is
not possible to obtain actuhi -artifacts, cardboard models or photographs

may be used and the students gold that they are supposed to be made out of
the apprbprlate mater1a1, stone or'bone.

After the site is laid outy, students should be asked to makeaas many
statements as they can about th culture based only on tke evidence.

N

\
An 1nterest1ng questlon is whether the people oc?upylng this 1mag1nary

site are from a neolithic or a paleollthlc culture. {(Neo = new, lith = \
stone, paleo = old) ~ These are also called Old Stone Age and New Stone Age

3

. \

in 1ay1ng out 51tes, archeologists use d1fferent §lze squares depend1ng on \

- odoss |

the site. | L
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There are a number of differences between these two. One of the most 51g-

. nificant is the“presence of cultivated plants, that is, evidence of settled

agriculture in addition to hunting, fishing, and -the gathering of wild
plants among neollthlc\people Paleolithic people were hunters, fishermen,
and food gathererSjonly Therefore, if the teacher will place a few kernels
of corn on the site, it will be transformed from paleolithic to neolithic.
The pre-Columblaq/Iroqu01s were a neollthlc people

The class should understand that this exercise is only a very rough
approximation ahd is imaginary. Certain tiypes of arrowheads will actually
be found, “for example only with certain types of net sinkers. There are

.typical "assemblages" as these groups of artifacts are called. The

d15t1nct10n*between neolithic and paleolithic is not always clear in real
life becausg. there were frequent transitional periods. The ideal situation,

of course%/hould be to have an assemblage that actually went together. The

assemblage suggested for the exercise is accurate as to types of artifacts

»but may:’ ‘ot be in terms af the specific art1facts used.

o

A good follow-up is to give ‘this, questlon on an examlnatlon A plan
of a 'site may be drawn and the items on the plan labeled. Students: ‘may then

“be asked to descr1be the culture as fully as p0551b1e from the evidence.

_How the Anthrepologiet Works

. Students should have some notion of how anthropologlcal data are -
gathered and organized. For a good, brief statement on this matter,_the
teacher may consult Douglas L. Oliver, Invitation to Anthropology. For
students, the chapter entitled "The Anthropologlst at Work" from PeopZes
and Places by Margaret Mead is excellent.

Although it is not possible to recreate the field situation in the
classroom, the following project may be helpful It will depend on the

‘teacher's judgment of ‘the class whether it is best used: as an 1ntroductory
" or a culm1nat1ng act1v1ty ~

The problem is to dlscover part of the social structure of the school
by making observations in the school cafeteria, provided that students are
not assigned to seats. Before embarking on the project, students should
be told that their job is recording data, that they are operating as
scientists rather than sitting in judgment, and that they should not use

" names of persons in the1r descr1pt10ns

In pr eparatlon for this project, several students may be asked to pre=

pare a diagram of the -lunchroom showing the p051t10n of the tables. The
tables may then be numbered for ease cf reference. Students sitting at the
table may be g1ven letters so that they may be referred to w1thout using
names. - : .

One or more students should be assigned to observe and record on an
individual chart each table in the cafeteria. They do not have to sit at
the table but they should be able to see it clearly. They 'should avoid
either unpleasantness or break1ng in on the normal pattern by. 51tt1ng in
their regular seats. .
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_ Here are some of the matters which the students should note:

. Sex of the persons.sitting at the same table. Record this and the
rest of data on the charts by means of symbols. Students may
suggest symbols. -

. Grade of the persons sitting at the table and approx1mate age

. Types of clothing and ha1rcuts and hairdos worn by the people at
each table :

. Whether the persons buy. or br1ng ‘their lunches

. Time when tables are occupied and vacated

.  Whether the same persons always 51t together or occupy the same
table

. Contact between persons at various tables either by talking with

~a neighbor or by getting up and going over to another table

. If pcssible, general toplcs of conversation—sports, schools, etc.
Here we are interested in general c1a551f1cat10n rather than 1n
recording conversation. :

These observat ons should be extended over a suff1c1ent perlod of time.
so that the data is generally valid. Students might observe for a week,

" then skip a week and observe one day the follow1ng week and another day the
. week thereafter.

_ On the basis of these observations, each student should be .asked to
submlt a brief written report on his table, together with his evidence in
the form of his chart. The charts may then be combined into a composite
site plan of the lunchroom and the students asked to.draw as many generali-

4
z

tions ‘and suggest ways of hand11ng these problems

zations as possible rromrthe*compiete~data~ ~~~~~ ~Namesmo£ individual students
should never be used in generallzatlons.

L

If it is not possible to make ‘these observatlons in the lunchroom,

" sections of the halls before homeroom perlod in the morning may be assigned

to students for.charting observations. This is somewhat more difficult
because there is much more movement than in the case of the. cafeteria. A

definite time perlod for each observation should be set.w

Much of this’ 1nformat10n will, of course already be known to the
students although they probably have not put it together and 1nterpreted
consciously as a system. Students are usually eitremely sensitive to
informal social structure in the school.

1

Students may . also discuss problems they encountered 1n maklng observa-

If it is p0551b1e to arrange, several students may be a551gned to make

. similar observations of the cafeteria at another time. Comparisons may

then be made between this data and the data already collected by the class.

If an anthropologist were studying the schocl as a whole, that 15, as

a subculture, he would, of course, make add1tlona1 observatlons. He would

observe students in many situations, informal and formal. He would also.
study the formal administrative structure of the school. ‘He would describe
the layout of the building and its location 'in the community. He would

gather "life h15tor1es" of students selected to represent typ1ca1 famlly

. 00017




v, i

\\ . ]
backgrounds and ethn1c roups. He, or other anthropologists, would study
other schools in order %o have a ba51s for comparlson. A number  of such

studies, conducted in schools which differ in such matters as geograph1ca1

‘location, wurban, suburbdn, or rural areas, economic, and/or ethnic back-

grounds of the neighborhood, would then give us a basis for generalizing

* about the culture of the American school. . Students should understand that

the study they have made‘wouId normally be part of a larger study of this
type and would fulfill the criteria for an anthropological study: that it

- . deal with a cultural entpty, that it be inductive, that.it be comparatlve,

and that it deal with sufficient date to make generalizations valid, and
not just enough for 111ustrat1ve purposes.' : )
s
How do these types of exercises apply to the study of a culture 11ke ,
the prehistoric Iroquois? What kinds of evidence do we use to reconstruct
a culture we have not been. able to observe d1rect1y?

First there is the archeological evidence consisting of physical
remains such as village sites and tools, weapons, foods, and uten51ls ‘which
have survived in trash heaps. This is d1rect ev1dence.

\

Second, there 1s,ev1dence derived by 1nference; Early accounts written
by Europeans are useful although they must be used cautiously. The
anthropologist must watch for bias in these documents. The .authors were not
scientists and in any case, social science had not developed to the point
where people were able to view another culture with reasonable objectivity.

A good deal of our evidence about the pre-Columbian Iroquois is based or

- such early works as the Jesuit Relations, and the writings of Johannes

Megapolensis, Peter Kalm, and Joseph F. Lafitau. In all of these works,
scholars now recognize varying degrees of bias. There is also considerable
evidence in the form of colonial governmental records, reports of Ind1an- :
white conferences and thé like. When Indians began to keep records 1n
wr1t1ng, this also const1tutes important evidence.

Another method of investigation is known as "upstreamlng " It consists
of drawing inferences about the pre-Columbian past from anthropological
observations made relatively recently . The study of languages indicates
relationships between tribes and is an important source of information.
Re11g10us ceremonials are also rich sources of data in upstreaming because
it is in their religious observance that a .group of people tends to be most -
conservative. (For problems of gathering and interpreting written sources
and using’ the h15tor1ca1 method, see Teaching the Age of Homespun, pages 25

to 27.)

By p1ec1ng together these various k1nds of ev1dence, the anthrcpologlst
reconstructs an ancient culture which no scientist has even observed .
directly. He applies the kind of methods the students have used to data
which he had not observed himself. He knows, of course, that there is much
evidence that has disappeared without a trace and that his method will, in
many instances, result in the well-informed guess rather than the completely
verifiable' fact,
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Fortunately for our- purposes, the Iroquois have been stud1ed for a L
long time and an extensive literature on the subgect exists. It is:there-

~ fore possible in many cases to cross-check evidence and, hopefully, to
arrive at a’ plcture whlch is reasonably accurate -

References for Students |
".(How Archeologlsts and’ Anthropolog1sts Work) o | ﬁArcheolagy)]
eBaldWIn, Gordon C. America's Buried Past. - e

Funk,.Robert;E. How Archeologlsts Dig and Why _ : _ }- 
_Hibben, Frank C. The Lost Amer1cans. ‘ ",V‘L. : o J
~ Jessup, Ronald. The Wonderful World of Afchaeolpgy.'_ S
‘Kubie, Nofma B." Tﬁe Firet Book of A:ehaeeldgy. o
Marriott, Alice. The First Comers. " |
' Megd, Margqret; Peopie'and Places. ~'e ‘ | ' f (Anthibpology) :

. n

e
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PART II—THE CULTURE OF THE IROQUOIS

GeneraTBackgrou'nd on Man in the New World . | : '

Scientists are generally agreed that man did not originate in the
Western Hemisphere but mlgrated here from the 0l1d World. The time of the
earliest migrations is in dispute. We are reasonably sure that man
inhabited these continents 15,000 years ago. Evidence recently discovered
may push the time back to 25,000 or even 30,000 years ago. ' :

- Several references may be used by students for information on migration
and early man 1n .the Americas.. In addition to the hooks by ‘Alice Marriott,
Frank C. H1bben, "and Gordon C. Baldwin, cited in the bibliography, students:
may consult The American Heritage Book of Indians, Alvin M. Josephy, Jr.

© ed. The 111ustrat10ns in the latter are particularly beautifui.

A good way to 1ntroduce this section is to ask students to wrlte down
on a piece of paper an answer to the question, '"Who Discovered America?"
Discussion of the answers should bring out the fact. that America has been '
"discovered" quite often and that we do not know who were the first men to
~ set foot in the Western Hemisphere. We do know that they were among the
v ancestors of the present -day Amerlcan Ind1ans

M1gratlon paths may be placed on maps. A good map may be found on- : .
page 11 of the American Heritage Book of Indians. cited above, Students may -
be helped to relate these p&ths to phy51ca1 geography. RN

‘Students’ should have some idea of the great variety of Indian cultures
which developed;on this continent. :The culture they are going to study is
only one of-a very large number wh1ch,ranged from the Mayans of Middle

_America to the Basketmakers of the Southwest. Alice Marrlott's The First '///
Comers is an excellent source for thi; information.- e

, The teacher may put on the board a 115t of foods and med1c1nes

- developed in this hemisphere. According to our present knowledge, the prin-
‘cipal cultivated plants are as follows: corn; white potato; sweet.-potato;
manioc (tapioca); pineapple; avocado; Jerusalem artichoke; peamits; a number
‘of varieties of beans, including lima, frijole, kidney, and tonka bearfs;
squashes, including the pumpkin; chocolate; rubber; quinine; cocaine;

. tobacco; tomato; pepper; cultivated strawberry, maple sugar; pecans. and
butternuts.. (Students may be confused as to the use of the term /"corn"
because the British usage is different. .Corn is a general term used .to

- indicate a grass _grain.” In this country, we use the term only to mean

 maize.) Discuss with students the. 1mportance of these products throughout

- the world today. .

—

it
'/

"A descr1pt10n of pre-Iroqu01an cultures in New York State may be found
in William/A. Ritchie's Indian sttory of New York State Part I Pre-
Iroquoian Cultures. The material is quite technical. { The teacher may wish
to refer briefly to the information to give students some idea of the
cultures which preceded the Iroquois and from which they are part1a11y -
der1ved' . , S e o I . , ‘




'bulture' refers to the d15t1nct1ve ways of life of such a group of people."2

@

Have students use maps of New York State to 1nd1cate the location of B

‘the- Iroquois nations. Most textbooks and many of the references c1ted
. contain good maps. : :

Referehces for Students

.(Generel Backéround of Man in»NewYWorld)r' o L D
~ Baldwin, Gordon C. ‘America's Buried Past.
g Hibben, Frank C. The Lost Amerlcans

: Josephy, Jr., Alvin M (ed.) The Amerlcan Heritage Book of Indians.

Marriott, Alice. The First Comers

Def1n1ng the Scope of Study L
~Our study is focused on the per1od after the Iroqu01s had emerged as a
d15t1nct culture and before the coming of the white man. The post-Columbian
per1od and the modern Iroquois are mentioned only briefly. In the study of
later periods in.Ngw York State history, the Iroquois should be included as .

‘part of the history of our State. References to these later perlods will be
* found in the b1b11ography . ‘ . -

In thls study, we explore the culture by means of categorles. This _b ,

'may tend to make students think that the culture remained the same over ,

long periods of time. No culture stands. still, and the Iroqu01s were no

- exception. Some elements, such as religious-beliefs and ceremonles, ‘tend. ~

to change morea)}dwly than others, such as technology.

- Our study deals’ w1th the general cultural characterlstlcs of the o [
Iroqu01s nations. We have not attempted to define variations from tribe to
tribe or. v1llage to village. S udents 'should know, however, that such

“variations ex1sted

Several brief definitions ay be helpful Culture in the anthropologi-
cal sense has. been defined as, "the total way of life of a people, the

"social legacy the individual ac uires from- his group."1 Society ''refers

to a group of people who intera¢t more with each other than they do with
1nd1v1duals—who cooperate with each other for ‘the attainment of certain ends.
You can see and indeed count th 1nd1v1duals who make uyp.-a society. A

The teacher mé?\g1sh to give the class a 51mp1e definition of culture such

N\

1Clyde Kluckholn. Mirrof\fér Muﬁ,, p. 17 'VP
2 'Y ) o . . . \\«,\ : ' . - . . R . g
1b1df, p. .24 - AN
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‘as "the total way of life of a people" so that '"culture" used anthropologi-

‘their content inductively through éoncrete details, but ‘continually returns
_to them. In this way generalizations and concepts increasingly acquire a

) process may be developed by ask1ng quest1ons. . .

' bas1s for class discussion, they may be given to committees, or they may be :
‘given to individuals. Hopefully, they will suggest other questions and - o//k/

"yes'" or '"no." They establ1sh factual information from which more inter-

' Quest1ons, as noted earlier, are indicated by Q. In some cases, a question

noted, is indicated by — in the manuscript. Questions are organized
-topically. Some. of the topics are more comprehensive than others and will

" Men and Women, and the Iroquo1s COnfederacy.
- multiple sources. The teacher should go over- the available materials and

study. One is to have the structure of ‘the committees

P A

cally is not confused with our ord1nary use of the term which has a more
restrlcted meaning. : ,

Classroom Procedures for Teach'mg the Culture of the Iroqums

The - teach1ng procedures in this pamphlec are desféned to be flex1ble
so that they may be adapted to the needs and styles of individual classes,
students, and teachers. It is assumed that teachers will use a combination
of classwork and d15cuss1on together with committee proJects and individual
work S : , -

The study starts w1th generalized top1cs or concepts, and then explores:

whole tomplex of meanings that they did not have at the beg1nn1ng Th1s

The quest1ons may be used in a var1ety of ways. They may be used as a

will help the students themselves to ask significant questions. Some ques-
tions are pump-primers. They may be answered very briefly, usually. wWith a

pretat1ve quest1ons grow. Such questions are suitable to start a dlscus-
sion going in class but they are not-usually suitable for written work. . .

is followed by a clue to gu1de the discussion. The latter, as previously

help pupils to understand: the culture as a whole and the more specialized: :
topics within the culture. Such general topics include Patterns of Time =~ .
and Patterns of Space, the Account of Creation, the Kinship System, Jobs of

ol .
These top1cs do not, of course, exhaust the - poss1ble ways in wh1ch the
culture of the Iroquo1s may be stud1ed

o

For many students, this may be the1r first exper1ence in working with
be sure the students know how to use a table of contents, index, etc. For
each. topic; a list of references for students is given: These lists may be
posted on the bullet1n board for pupil reference.

There are several useful devices in organ1z1ng commlttees for ‘this

lineal structure of the Iroquois family. For example,
each committee automatically becemes the committee ¢

may be given' the name of Iroquois clans. Among the Iroquois the number of

clans varied from nation to nation, and included Wolf, Bear, Beaver, Turtle
and Deer, Heron, Hawk, and Snipe. Since each nat1on had Bear, Wolr, and
Turtle, these should all be included. .

|




Iroquois clans~were grouped into larger units, called phratries or
moieties which edrried on reciprocal relationships in Council, in cere-
monies, in games, and in funerals. The Iroquois name. for phratries means
"brothers." The eastern Iroquois nations ‘had threé phratries while the
central and western nations had two. When a society has only two phratr1es,
each is referred to as a moiety, or half for our purposes. The crucial
p01nt is that the Iroquois divided themselves: into halves, con51stJng of
either two phratries on one side and one on. the other, or of twc moieties.
The class may be divided in this manner for games or other activities where
a division into two parts 1s;needed :

Another useful dev1ce is to assign one member of each committee to be
a '"prove-it person.? The task of this student is to see to it that the
other committee members can back up their facts and generalizations by cit-
ing and evaluating spec1f1c sources. This is a cha11eng1ng ‘job for an able
student who may be ‘asked to describe to the class some of the specific .
-prob1ems presented by the sources. :

" Oral comm1ttee reports are helpful ways for the class to .get mater1a1
quickly. They should be based on longer written reports and, if appropriate,
should be accompanied by charts, models, and other such devices. Each
student should be asked not on1y to give concrete factual 1nformat10n but .
-also to draw generallzatrons from the data.

The fmquois Account of Creation R

;
H
H

_ All peoples have some. explanatlon of where humans came from and their
‘p1ace in' the universe. Such explanations are ‘embodied in the language of
legend, which is $ymbol1ca1 and metaphorical. -~ These ‘accounts are the way
that people, 1nterpret those observed phenomena which cannot, on the basis
of what they know’ at that time, be explained in any other way The unknown
is cast in patterns of human exper1ence, dramatically transformed into a
gigantic stage. ‘
‘While such an ‘account cannect be proven by scientific data, it reveals
basi¢ attitudes, values, and 1nst1tut1ons in a culture and often more
un1versa1 e1ements.- R L -

Students in seventh grade are part1cu1ar1y respons1ve to this type of
“account., They are at home with-metaphorical language. - They are, in a
sense, posed between.mythical and analytical modes of thought. These ways'
of th1nk1ng persist in most of us into adulthood in varying degrees.
Seventh graders are at a per1od of development when they can beg1n to
appreciate the abldlng values in both,

The Iroquo1s of course, 11ke all other people, be11eved their
Account-.of Creation to be ‘true in the sense that it actua11y happened
The account was handed down by word of mouth. ' ‘

14
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e living on the other.side' of the sky." The ending is that used also for
prayers, messages, speéches, re11g1ous cerémonials, and formal narrations
of great 1mportance, "So this is the number of my words. Daneho." (That'
it.) | | | R
Because the Account of Creation was heard rather than read silently,
the teacher may read it aloud to the class. This should be done during
- one period so that the mood is noc broken., . In subsequent d1scuss1on,
students may refer to the wr1tten version. -
L3
o ‘There are a number of versions of the Account. All have certain
- __comnon elements from which stories wander off in various directions. The .
Version on which the questions in this section are based is.that given in.
. Hazel W. Hertzberg's The Great Tree and the Longhouse: The Culture of the
t . Iroquoie. For an interesting discussion of the Account with a different
' .emphasis, the teacher. may consult the art1c1e by W1111am N. Fenton, cited
below.

EdN

There are advantages and d1sadvantages instarting the study of the
culture with the Account of Creation. The chief advantages are that it
- presents a more complex picture of Iroquois thought than students are v
likely to imagine and that it begins where the Iroquois believed they S
" began, On the other hand, the:Account is full of reference to Iroquois

. institutions with which the student is not yet familiar, Where the teacher
~ chooses to use it will depend on where he wants the shock of recogn1t1on
- to come. v

.

"Q: When you hear the phrase "Once upon a time," what kind of story do you
know w111 follow? .

Q:. What are some other trad1t10na1 beg1nn1ngs of stor1es9

'Q: What is the trad1t1ona1 beg1nn1ng of the Iroquo1s Account of Creation?

. Q: Do you. like a trad1t10na1 beg1nn1ng for a story? Are there stories
that you a1ready know but that you like to hear over and over even though
you know what is go1ng to happen9 What kinds of stories do you feel this
way about9 ;

Q: - The beginning of the Account of Creat1on appeals to the author1ty
"the grandfat.ers." /What might you guess from this about the fee11ng about -
ancestors in Iroquols 11fe'? :

Q: In that sense do you think "grandfathers" is used? Does this mean
father s ‘and mother's fathers or does it have a more general meaning?

.
¥

o

1Williani'N.'Fenton; "This Island, the World“on the Turtle's Back'" in
Journal of American Folklore, 1962.-  75:283-300, p. 297. o
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Q What is already .in ex1stence when the myth beg1ns?

'dQ What is at the center of the Sky-World’

'you see the alternation of 11ght and dark?

- P . N .
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Q: What are the people in the Sky-World like? Are they 11kevmen? ‘Like’
gods? .

Q: Do any of .you have a tree wh1ch you especially- 11ke-—perhaps one you sit
under when you want to get away by yourself and th1nk?' .

Q: When you see the Sky-World in your m1nd where are you stand1ng? Above,
below, to the side, or where?

Q: In the beginning, is the Sky-World 11ght or dark’ When in the myth do

| %

Q: Do you think the Sky-woman sl1pped or was she pushed? Do you think:
this is 1mportant? What do- you th1nk 1t means to have this questlon left
open? ,

~

,Qﬁ Have you ever had a fall 11ke the Sky-Woman S fall? Does it remind you .
vof anything in Your own exper1ence? '

Q: What is the reaction of the creatures who see the woman fa111ng? Do
:~they discuss whether or not to try to save her Could you guess from _
this anyth1ng about how the Iroquois felt about the interdependence- Of the

creatures 1n the world?

..

Qs Cons1der1ng the basic human d1rect1ons which we dlscussed ear11er,

" which of, these d1rect10ns does the Account use? How’

Q: Have you ever d1ved? Have you ever stayed under water as long as -you ‘
could? What is it like? Have you ever dived in a place where ‘y6u.could not
see the bottom? Or tried to reach the bottom and could not? How does it
feel’ ' : ' . ) . L o ) '

iQ D1d any of the d1v1ng an1mals go beyond the 11m1t of their endurance?

Dld the muskrat, the "Earth-Diver,' do so?

Q: Does the muskrat ‘seem to you to be normaily a very dramatic animal?
What tdles have you read in which a "little guy" like the muskrat succeeded'
where. others had failed? How do you respond to stories ‘like this?

Q: Why do you think the other an1mals he1d the1r breath wh11e the muskrat

dived?

. ——The teacher may suggest that hold1ng one's breath may be . an effort to

stop time; to hold a moment’ Just as it is.

[ ~

Q: Why did the other creatures ‘breathé into the muskratfs mouth to revive

- him? Do you think there is any connection between this iand holding their

breaths when they were waiting? ' . "
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’ Q Amusement parks - have been ca11ed "danger organ1zed within 11m1ts " In
what ways is "danger organlzed within limits" 1n the Account of Création?
L \ . . . .
Q'f do you thlnx the other an1mals pray and slng over the muskrat? /)////,,e//’f
/ - -
q: What other myths can you th1nk of in which the eagth,resfs om a turtle' ST
“ ‘back? .

-—Such myths are found in Ind1a tral Asia,
: When does. earth«tlme and earth-space start in. the- Account of Creation?

fe did the clod of d1rt from ‘which the earth grew. eome from?

H What caused the earth to grow?

: Where d1d the Toots and,plants come from that the Sky-woman planted?
Q: In what d1rect10n d1d the Sky-woman walk? What connectlon ¢an you f1nd
" betwsen this and the dance rituals? ‘What does this tell you about the
respon51b111ty of the peop1e to keep the earth g01ng?

| - Q:  When d1d a man appearv Who was he? - . Hff o B | | iy
%,_: ) Q: What was the main occupation of men in Iroquols 1ife? How?doesﬁthe
| Account reflect this? . S S | i

‘What is.the. s1gn1ficance of . the two k1nds of arrows?

Q:
Q: In the fam11y about to ‘be created, who is the more central person the -
'mother or the father? Watch for this’ when we study the Iroqu01s family. -

‘Q: Do you kniow any tw1ns° What do you think it must be like to be -a;twin?
What must it be 11ke to see another person who 1ooks Just 11ke you walk 1ntol
a room” '

Q::. Are the1r pairs of people in our culture, (11ke Laurel and Hardy,) whom
we' cannot imagine except together-who together make a whole?

~~“You may also use examples like.Abbott and Costello and Mutt and Jeff
and ask how they complement each other. :

Q: In what ways do the pa1rs we have dlscussed resemble the twins in the
Account of Creation? T S e : ; :
O . . .

Q: - Have you ever been in a situation where conf11ct“seemed fated? Where
there was no way out? Where each party to the conflict fe1t within himself
that the conflict must go on to its end?

,~—~—Students may be asked to write a composltlon on an 1nev1tab1e conf11ct.‘

Q: Note that the conf11ct between tw1ns, although fated, takes place
‘within limits. Compare this with our ear11er d1chs51on of danger within

e
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Q: Which twin kills their mother? How does he go outside the normal order
“of nature to do 5o? L o - . . ; .

‘ Q: How does the death of the mg%her contr1bute to 1life?
Q: Why, do you" think, do the plantsugrow from the mother s body’

Q: Who were the farmérs in Iroquo1s culture’ What connect1on do you f1nd
bexween this: fact andfthe myth? v ,

Q:' HOW’WaS the moon created in the Account of Creat1on’ —

Q: How does the story of the creat1on of the an1mals show the deep IrQquo1s
concern with a world of order’ and balance? . Does this seem to you to have
any coﬁﬁeetion with the idea of "danger w1th1n l1m1ts?" How? -

Q: 1In what s1tuat1on5 in our culture is danger organ1zed w1th1n l1m1ts’
———«Sports are an. excellent example. :
- 3
Q: Using the an1mafsfcreated by the left and r1ght handed tw1ns, what other
connections can you find among the animals other than that one ate the othex?
Suggested assignment: Write.a story in which the an1mals are created
in ‘some order to ach1eve another k1nd of balance.

v g Q What does the story of the creation of man by the tw1ns tell you about 0
‘'whdt the Iroquo1s thought human beings were l1ke-the1r idea of human nature’

Q What does the story of mak1ng men out of clay tell you about who the '
, Iroquo15 thought were thexcentral people in the world’ :

: n - How d1d the duels in the Account reflect 1mportant rel1g1ous act1V1t1es
- in Iroquo15 life? } : P :

Qs Where does the r1ght handed tw1n get the 1dea of us1ng the deer to klll'
his brother’ .
Q: The deer antler was a symbol of author1ty among the’ Iroquo1s.' How does =
the Account of Creat1on reflect th1s’ '

",b: ‘Of the fundamental human d1rect1ons wh1ch we stud1ed earl1er, wh1ch up
" to- th15 point in the myth are 1mportant? . :
Q: Does the duel result°1n the. death of the left- handed twin? D1d you -
expect the left-handed twin to be k1lled? Why do you think the left-handed
.'tw1n 15 not deStroyed? .

Q: Accord1ng to the myth, who rules the realm of the day and who rules the.
realm of the night? : :

Q:. Many observers have noted that the Iroquo1s greatly feared darkness and
death. Can you f1nd any connect1on ‘between these fears and the Account
of Creat1on? I . . . , :

18
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Qs What is the 1eft handed twin's name? Hhat qua11t1es does thlS suggest?

Q: What.drd the’ Iroqu01s call Sap11ng after he‘had gone away to the\Sky- _

World? o R ’ Y .

Q: What other names can you ‘think of which might have been glven to thﬁ o
\

twins to represent the qua11t1es of each? -

. Y

3 Q ‘Is one twin all "good" and the other twin all "ev11?" On what ev1de$§f
in the"Account do you base your reply? Try to describe the twins without 2
‘'using the terms "good" and "evil." Now descr1be them again us1ng these

- terms as accurately as you can. S , , _ }X

‘w kS . . B \

' Note. “The teacher w111 find that the most difficuit idea in the - ‘
account for students to grasp is the complementary and amblguous %

‘nature of good and evil as the. Iroquois concelved it. !

Q: What connectlon can you f1nd between the idea of balance in the world
of nature, ‘that of man/'and that of human nature?- o : R

Q: How does xhe Account use fear and how 1s-fear dealt with?

.Q: How does the Account reflect "twoness?" . ) :
——The students should be told that two and four were 1mportant numbers in
the Iroquois culture. In his analysis of the main themes of Iroquois life
Fenton states, "Things Go by Two's and Four's: forked path, divided mind,
sex, seasons, moieties, life-death, balapce of forces!'l.

v : .

. \
i

References for Students

Hertzberg, Hazel N‘, The Great Tree and the Longhouse .The Culture of the
Iroquois. 3 - .
Iroquois Patterns. of Space‘
\ _

One of the basic spat1a1 distinctions in Iroquois culture was the - -
- forest and the»clearlng wild space and domesticated space; the domain of SR
the hunter and warrior and the domain of the clan matron and farmer. These

. divisions were complementary and necessary to each other. :

Each of the F1ve Natlons also had its own territory patterned in
forests and clearings. Students should already be'familiar with the geo-
graphical location of each nation through map. work. Knowledge of the home-
lands of the five natlons is 1mportant to later study of the Iroqu01s
Confederacy

lwilliam N. Fenton "This Land;fThe World on the'TurtleS'Back."
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Study of patterns of space should 1nc1ude a site plan of a v111age.»
This may be in the form of a drawing (See illustration, page 20). or a
student-made model of an Iroquois village. In the latter case, it is a good
idea to have the building. movable. Buildings can then be arranged in

 different kinds of groupings.- Students may also make diagrams and models

3

u

showing longhouse construction. Areas may be labeled by funct1ons-—p1aces

. for eating, sleeping, meeting, storage. A companion draw1ng of a modern

Amerlcan home may be made show1ng where the. same functlons are carried on
today : .

While draw1ngs and models should be accurate, students are sometimes
so carried away by such activities that the production becomes an end in
itself rather than a tool for understanding. The teacher should keep a wary

" eye out for excessive student ‘time and energy spent on models.

Commlttees and 1nd1v1duals may work on subtop1cs w1th1n the general
topic of Iroquois spatial patterns. These might include architecture,
village space, forest space,,travel,,and transportation.

The follow1ng questlons are grouped in topics:
The Clear1ng

Q: In creating the c1ear1ng from the forest, what methods did the Iroqu01s
use to clear the land? . Who did this work? What tools were. used?

The Village
Q: What“were some of the considerations in selecting a site for a'viilage?

Q: What devices in laying out a village did the Iroqu01s use to protect
themselves aialnst enemy attack7

Q: How ofte did the Iroquois move a village? ~What were some reasons for
moving? Did people move individually or did the whole v111age move7 Com-
pare this W1th "mov1ng" in our culture. T
Q: . What was he village settlement pattern7 Compare ‘this with the settle-
ment pattern f your commun1ty : ‘ ' '

\ 1 ..

Q: - How 1arge1were‘Iroqu01s villages? Were—they“all the same size?

1

Q: Whht was the largest bu11d1ng in an Iroqu01s v111age7
\ '

\ o

The Longhouse

!

Q:.. ‘How was, the longhouse constructed? Who did the construction? Was house
bu11d1ng an| individual or a cooperative activity? What materials were used?

. Were these ater1als obta1ned locally? Were any -of them bought7

Q: How was' the 1n51de of the longhouse 1a1d out? What activities were
carried on in the longhouse7 Were there areas used for specific purpose57
What were these7

21




Q: What actlvft es carried on in the longhouse are also: carr1ed on in our
homes today? Wh it activities which were carried on in the longhouse do we
have special buil 1ngs for today?
' Suggested- exexcise: If 'the school has: long halls and it is p0551b1e
for the class to use them durlng a period, it is a good idea to pace out
" the dimensions of | he«longhou§e in the hall so that studénts will get an
idea of actual siz A good, itypical size to use is 20 feet wide (6 feet
for compartments on each stde and 8 feet for the central corridor) and

100 feet long

Q: Do you think the longhouse would be su1tab1e for our modern Amer1can '

famll\ Why or why not?
ﬁ;shall return to the re atlonshlp between the longhouse and the kin-

ship system in the sectlon on family.

Q: Compare ‘the Iroqu01< longho se with our modern apartment bu11d1ng How
'are they\a11ke and how unlike? _ :

Q: If yom knew how many f1res thére were in a longhouse, how could you
. figure out\roughly how many ‘people\lived in it? - :

' Q Who owned the longhouse9 Was this idea of ownership the same as ours?.
How did it differ? - ' ' S

Other. Spatiaeratterns in the Clearing

Q: What other’ bu11d1ngs be51des longho es, if ,any, would you find in an
Iroqu01s vrllage° : :

&

Q:~ What did the\warpost in the village.lo k like? ‘What was its function?
Q: How d1d people in the V11rage dlspose of refuse? .

“Q: Where were the $1e1ds in re1at10n to the \village? - Compare this w1th the
pattern of farms in\our culture. :
-Note that in the early.New England settlem nt pattern, houses were
grouped in villages: and people went out to the \farmland every day. "The most
typical American pattern is the open country ne ghborhood with the farmhouse
‘located on the’ farmland

1

Q: Who owned’ the f1e1ds9 Compare<this with land ownership in our culture.

g
Q: Descr1be the steam bath. What did the buildln\ look 11ke9
' ~——Students should know that many American Indian cultures used the steam
bath. The steam bath is also in use today as, for example, in Finland,
where it is called ‘the "sauna," the "Turkish bath" is\ of course, a steam’

bath.

- Q: What everyday sounds might one hear in an Iroquois village?

Q: What spirits lived in the c1earing? E - ,\ :

2
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less exact measuremnents?

Forest Space R ST |

Q: Hhat act1v1t1es were carrled on 1n the forest? Who carr1ed on these
activities?:

" Q: How did the Iroquois leave messages in the forest?

. Q: What kind of‘names did the 1roquois give to places on the land?.

Q: Hhat sounds m1ght one have heard in the forest world? What sp1r1ts
lived in the forest?

Travel and Transportation

Q: What'did an Iroquois trail look 1ike?

Q: How we11 did. the tra11 fu1f111 Iroquols cu1tura1 requ1rements? Why were
roads unnecessary? :

Q: How did the Irdquois trail system help people in different villages

; communlcate with each other? How rap1d1y could messages be sent?

hQ What were canoes used for? _Descrlbe the construction of_an Iroquois
.canoe. What materials were used? Who built the canoes? Were all Iroquois

canoes -alike? How did they differ? - - |

\

Q: How far outside their home terrreorles d1d hunt1ng part1es of the

- various Five Nations range?

~Iroquols Spatlal Measurement and Or1entatlon
¢

Q: What measurements of dlstance and volume did the Iroquo1s use? Are
these more or-less .exact than our measurements? Why did the Iroqu01s need

;o

- Q:  What were”the principal Iroquois directions for horizontal space? What

~ were they called? Can you make any generallzatlons about the k1nds of names
‘used for'directions?

- ——Note that north and south refer to qua11t1es and east and west to the

- rising and setting of the sun. . -

Q¢ How did the Iroquois use the stars to orient themselves in space?

B Q: Describe Iroquols mytholog1ca1 or re11glous space. ' What was above, what. -

below? How does mythologlcal space show Iroquols ideas of order and ba1ancé?

' 'Sumhary questions.on the forest and the clearing.

Q: Compare the forest and c1ear1ng as to:

. domestic and wild space
. dominance of men or women




. presence of spirits in each
. ~ the importance of thlngs going by twos and fours ‘in Iroqu01s culture

Q:f How d1d forest and clearlng together make a whole9

Q: Why 1s it valid to refer to Iroqu01s "patterns" of space9

| References for Students
(Iroqu01s Patterns of Space) : 'i' ‘ . o
Bleecker, Sonia. Indians of the.Longhouse. S

Hertzberg, Hazel W. The Great Tree and the Longhouse:.The,Culture of the
Iroquois. - ' A o S : '

. . ) ) ) . [ ) . . .

Ritchie, William A. “Indian History of New York State: Part II, The. .
Iroquoian Tribes. : ‘ oo ‘ o

Iroqu01s Patterns of T1me»

. Tnls topic mlght be 1ntroduced with charts. Have students make charts
- for bulletin board display showing (1) the Iroquois, year, including. festi-
vals and work, and (2) our modern year in the United States. The Iroqu01s

day and our day (mean1ng the 24- hour unit) might be 51m11ar1y compared
The empha51s in thlS section is on the general pattern of the year with
particular emphasis on the ceremonial cycle. ' Some of the questions deal/

. with the religious festivals in a rather detailed fashion. The teacher may

wish to order the material somewhat differently.. One way to do this is

. first to. survey the whole year and then to discuss the ceremonials in more

" depth. .The technology of agrlculture and hunting w111 be taken ‘up in 1ater
sectlons. _ . : . . _ .

An excellent art1c1e on the modern Seneca Green Corn Ceremony by

. William N. Fenton is cited in the bibliography. This may be used to compare
_the ancient religious ceremonials’ with contemporary ones, showing the per-
'51stence of ancient rellglous be11efs into the contemporary world.

Q: What was the ba51c un1t of Iroqu01s time? What were 1ts main parts9
How is this an example of "thlngs golng by twos”" . -

Q: Compare our way of referrlng to years: w1th the Iroqu01s way.
Q: 'What was ‘an Iroqu01s "moon9"

q . : O ‘ ,
q | |

q

q

tDld the Iroqu01s have Sundays9 Weeks?

©

: - What was the schedule of an Iroqu01s day9 When did people eat?

Fl

Q: When did the Iroquois year start?
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Q: What were the most important economlc act1v1t1es of what we call

"spring?" Where did they take place? Were they 1nd1V1dua1 cooperative,

Qs Compare the Iroqu01s Strawberry Fest1va1 with 51m11ar festlvals in our

~h the day11ght rituals differ from the n1ghtt1me rituals?

_ same date every year’

~

Q: How were the people of the v111age not1f1ed that the fest1va1 was begln-

- ‘or both? Who did them: men,women, or both? Did children participate?

i

- K3 ’ ) . 3 N N M 'I
Q' What was the f1rst religious ceremony of the Iroquois year?

-Q: When did plantln season beg1n7 Who did the planting? What was '
"planted7 vv_/v,x - , / , R

.

Q: What festival was held Vhen plantlng was over’ What épring.festivities
‘do we have in our culture? o / . :

culture. :
Q: . What was the occasion for the Green Corn Fest1yﬁ17‘ Who was honored’
How long did the festival last? What was the: patt;rn of events? How did

a

Q! When did the harvest come? What were some of the jobs that had to be
done? - . N | | . ./
Q: Compare the Harvest Fest{yal with our Thanks#iving., ‘ A

Q: When did part1es go ‘out on the hunt? Who ﬁ%nt? How did the‘jObs of |
men and women differ? . , y : o ,
{

Q: When was the Mid-Winter Festival® he1d7 Was it on. the same date every
year? Are there any festivals-in our culture which are not held on the

/

Q: To whom was the Mid-Winter Fest1va1 ded1cated? What d1d the peOple '

~ seek to accomplish through the ceremonies? What evidence led people to .

believe that the power of the Master of Life was wan1ng7

-

ning? How did the way the "our Uncles, the B1gheads" were dressed combine
the symbols of- forest and clear1ng7

1_ Qi‘“Why were people forbldden to mourn if someone died during the fest1va17

Q: How d1d the Dream Rites show the Iroqu01s belief in the power of dreams’ ’
'How did they handle this power’ What be11efs do we hold,; 1f any, about the

power and meaning of dreams’ . --_ : : .

Q:  What role d1d the clans and m01et1es (or phratrles) play in the
fest1vals7

Q: What was the functlon of the wh1te dog in the fest1va17 .

Q: What does the Thanksg1v1ng R1tua1 tell us about the relatlon of the
people to the Master of Life and to the world of nature?

e
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See the annotation of Chafe s book on Seneea Thanksgzvtng thuals in the

"bibliography which contains suggestions for use. 'This ritual is very impor-

tant' and exploring it in‘'some detail will give students a much clearer idea .
of Iroquois religious ideas and ceremonials. The same ritual was also used
in the Green Corn Festival .as well as on other religious occasions. Note
that the relation of man to the Creator was pr1mar11y that of thankfulness

.rather than of asking for favors. |

Q: What gamesrwere played during the ceremonies? ‘What basis did these
games have in the Creation Myth? Do we have any games connected with our
re11g1ous observances’ ‘ . : o

,Q: Is there anythlng in the ceremonies that rem1nds ‘you of Helloween? What
X is lt? . . ) . + :

Q: When-did the children receive their'names?

.Q: What was the function of tobacco in the ceremonles? Do we use anything

like this in our religious ceremonies today?

Q: How did the fest1val end?

- Q: Looking back over the ceremon1al year, what were the two great festlvals?

How were they similar and how different? How do they show how ''things go

by twos"? What modes of worship did the Iroquois use? Which do we use in

our religious festivals and which do we not use? Did the whole community"
participate or only certain members? Did children participate? What was

the relationship of the festivals to the Account of Creation? To the twins? ,
What was the relat1onsh1p of the. festivals to the work year? o - v

Compar1sons can be made between the Mid-Winter festivals and several
festivals in our culture, such as Christmas, Hannukah or New Year's. Points
of compar1son might include the foIIOW1ng '
. How the dates are set e R ' v R .
. What preparations are made. :
. How the festival begins
. Who participates in the ceremonles
. What foods are eaten ‘
. To what degree the festivals are re11g1ous and to what degree
secular
. What the order of events is
. How:long the festival lasts -
. To what problems of human life the ceremon1es are addressed p
. Whom the festival honors L : .
. What people's obligations are v
.. Whether sports are connected with the festival
‘ . To what extent the celebratlon is by families and to what extent by
& © community : .
. The roles of men and women o
. What ordinary work, if any, is done dur1ng the fest1val
. 'How the festival ends

P
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_ Students may be asked also how the Mid-Winter festival would look to
them  if they knew nothing about Iroquois culture and how their knowledge of
the culture has changed the way they look at the festival. They may also -
_be asked to write a descr1ptlon of one of the festivals in our culture pre-
tending that they are a visitor from a completely different culture. Stu-
dents may also be asked to invent: and describe a festival to celebrate some
act1v1ty in our modarn culture This is a good homework a551gnment

At the end of this topic, students should be asked to review also the
~work year and to discuss its connection w1th the world of nature. Our work
year and the1rs also may be compared
- References for Students
B]eecker, Son1a Indlans of the Longhouse
Chafe, Wallace L ~ Seneca Thanksgiving Rituals.
_Drumm,~Judith Iroqu01s Culture

-Deardorff, Merle H. “The Religion of Handsome Lake Its 0r|g1n and
~ Development ."

»Fehton, William N. "Songs of the Iroquois Longhouse." (record and pamphleﬂ

~ "The Seneca Green Corn Ceremony.*

.Hertzberg, Hazel W. The Great Tree and the Longhouse:.The.Culture_of the
Iroquois. | ' ' -

'
/

.~ Morgan, Lewis H. League of the Iroquois. . : ) y ' o -

Quain, Bué]]. "The Iroquois."
Wilson, Edmund. Apologies to the Iroquois.

Ni'tthoft, John. The American Indian as Hunter.

',The Iroquo1s K1nsh1p and Fam11y System , ' ' i

The Iroquois kinship system is part1cularly useful to study because 1t
is so different from ours. By becoming familiar with such a system, stu-
dents can see much more clearly the structure and function of our own system

-and also of other unfamiliar forms of family organlzatlon The relation.
- of the famlly to other aspects of the culture may. also be- clearly seen.

~ For a nontechnical discussion of tiie main types of family systems,»the
teacher should consult Teaching the Age of Homespun, (pages 11 to 12). -The
questions about our own family (page 13) may also be used...A description
and analysis of the Iroquois family may be found in Hazel W Hertzberg s
The Great Tree and the Longhouse: The Culture of the Iroquois. ’In addition,
. . A ] {.‘

)
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the following questlons about our type of famlly may prepare students for -
an understandlng of the Iroquois famlly

Q: 1In your ‘family, which members do you call by a title indicating relation-
ship rather than just by.their g;ven name? What are these titles?

Father (Dad, ‘Pop, etc.), and Mother (Mom, Ma, etc.), sometimes. sister

or brother (Sis or Bud), grandfathers and grandmothers, aunts and uncles.
~Sometimes cou51ns. » _ : ‘ . . ) , ‘?p.

Q: Are there people in your famlly whom you would not think of ca111ng only
by their given names? Y
Fathers, mothers, grandparents are usually in thlS category,.

Q: Do we have an everyday relatlonshlp term meaning "brothers and sisters?"
There is no ordinary term. The scientific term for children of the
same parents is 'siblings.'" . This is a handy.term for students to know'

Q: What‘is'a nuclear family?
Q: Who is in your own nuclear family?

——1In.the famllles of some students, the father or mother may be dead or
the parents may be separated or divorced. The teacher may point out that
not all families in the same society will be exactly like the '"model" for
that soc1ety When an actual family differs, however, people recognize that
it differs in reference to the "model.'" Thls_was,also true, of course, in
the Iroquois family. : ' s '

Q:. When your own nuclear family meets in a large family gatherizﬁiyith
grandparents, uncles and aunts, cousins, etc., are your relation 'ps the

same as they are at home when the family is along or do- they change in any
way? How' Who is in thls larger fam11y°

The Structure of the Iroqu01s Famlly

Q Why, do you th1nk did the Iroqu01s call their nuclear famlly a "fire-
side fam11y9" ' :

Q: If you were an Iroquois child, who would be in.your longhouse family?

Could all. the people living in your longhouse be members of your longhouée'

family? RS
. ——In answering this questlon, students may start with the grandparents'

. generation, then discuss the parents', and then their own generation. In
each case, they should identify those persons living in the longhouse who

- would not be members of the longhouse family. The crucial points to be
emphasized in this descr1ptlon are: , 1) ‘matrilineal ‘descent (descent through

female line) and 2) importance of blood (consangulne) relationship over
marriage (conjugal) relationship.

Q: The longhouse family of the Iroquois is a family type known as the
"extended family." What relationship does the extended family emphasize and
what relatlonshlp does the nuclear famlly emphasize?

-

Y
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Q: 'Hoﬁ did the fireeide famiiy fitiinto the longhouselfamily?
: Who was- -‘head of the longhouse family? Compare‘thiwaith our modern
Amerlcan family. : ' o -

Q: - If you were an Iroqu01s child, whom would you ca11 "mo her’" Would yon
- know who your real mother was? !
-——-Students may dlSCUSS what it m1ght be 1ike to have several "mothers."

F =2
2

q

Q: Who would you ca11 "father’"lhd
: Who would be more ‘important to you, your mother or your‘f ther"w Why2'
: What male re1at1ves m1ght you be-close.to?fd .

Q: Whonlwonld'you eall "brother“ and sister?" : 1; #

-——Students may discuss what it would be 11ke to have so many
sisters. : B T o o }:

\1

FQ*’ Would a11 your "brothers" and "51sters" 11ve in your 1onghou
where would they 1live?. How do you think this mlght affect your £ e11ngs
-about visiting in their longhou:es? , :

' Q: Whom would you call "cou51n?" Are these the same people we ca L
. "cou51ns" 1n our modern Amerlcan fam11y9 : . 0

" Q: What connections can you see, if any, ‘between the pattern of space in
- the longhouse and the pattern of the longhouse fam11y’ How are modern
dwelllngs related ‘to our famlly pattern? '

Q: Whose longhouse fam11y would you belong to if you were an Iroquois
'4ch11d9 :

' ‘Functions of the Longhouse Family‘ I : 'A; : T ,

Q: What were the ma1n functlons of the longhouse family? Economic?
Socla19 Ceremonlal? '

Q: How were names, property, and rank transmltted in the longhouse family?
What is a system called in which these descend through the mother's side?
How does th1s differ from our system?

" Q: What persons in our»culture are we forbidden to marry?
Q: 1In Iroqu01s culture, whom were you forb1dden to marry? ‘

‘Q:  If the mother or father of an Iroqu01s ch11d d1ed ‘what would happen to
the ch11d? Compare this with the 51tuat10n in“our society. :

29

 bbods




R The Eian -
,Q:~'Nhat was a clan 1n Iroquo:srsoc1ety°
- Q: Who was head of a clan?
Q;~ What were some of the most important functlons of a c1an°

" Q: How did the clan structure assure an 1mportant role for women - in
-Iroquols life? .

Q: if. you were an Iroqu01s ch11d whose clan would you belong to?

Q: How would membership in a clan give you "relat1ves" in Iroquois v111ages
-and natlons outside your own? ‘

Q: How did an Iroqu01s child get h1s name’ Did he have a IaSt name? Did
he keep -the same name all his life? : o - :

¢ How did the Iroqu01s idea of a name d1ffer from ours9 ‘How might the
ossession of a name influence how a person behaved? How m1ght the posses-
ion of a particular'name prepare a perSon for future respons1b111t1es?

-/Q: What situations in our culture can you th1nk of where the possession “of

a name OT: title causes a person to behave d1fferent1y or -causes other people
to treat him d1fferent1y°

o

Phratries and Moieties .

-

Q: What was a phratry in Iroquols soc1ety9' What was a mo:ety’
Q: What were he chief functlons of the phratrles, or m01et1es?

Q: How do the phratrles or moletles show the importance of "Things g01ng
by twos'" in Iroquois life? : .

a

' Summary Questlons on the Fam11y
The student should understand clearly that the Iroqu01s system of f1re—
side family, longhouse family, clan, moiety and phratry was not upique to
" the Iroquols but is a type widely d1str1buted 1n space .and time.

Q What are some of the main differences and similarities between the
modern Amerlcan famlly and the pre-Columbian Iroqu01s fam11y° ’

" Q:- What advantages and d1sadvantages can, you see for the 1nd1V1dua1 and for-

the family 1n the Iroqu01s system as compared with ours?

n

Q: What advantages and disadvantages do you th1nk an Iroquols child might
f1nd 1n our system compared with his?

h
-
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.Iroquo1s comes in contact\ylth one 11ke ours?

-<Randle, Martha C. "Iroouois,Women, Then'and Now,"

* The Nature of Work and Play\

}Q}’ In our culture, What do ,we mean by-WOrk? -

Q: What problems do you think- m1ght arise when a k1nsh1p‘system 11ke the

Note. The teacher may wish to show the f11m Fbur Fumzlzes in connec-if“
tion w1th the. study of this top1c o '

.

', References for Students - N B

a -

'_(Fam11y) L "‘y .p o .f_fg..r

7

Fre1l1ch Morris. "Cultural Persistence Among the Modern Iroqu01s."

:,FHertzberg, Hazel W. The Great Tree and the Longhouse. The Culture of the

Iroqu01s.

'Jobs of Men and Homen -

1

_Among the Iroqu01s, as in most soc1et1es; the jobs of men and women
were clearly defired. Men did not do women's work nor did women do men's

. work. Only a- few jobs, such as fishing, were donE‘by both. Men's and

women's work were complementary,‘each be1ng necessary to the other

In this section, we first concentrate on the nature of work and play

This discussion ‘is general and app11es to both men and women. We then turn
to men's jobs, stressing hunt1ng and war. The role of men and women in '
'government will be discussed in the section on.the Iroquois Confederacy

Next- we consider women's work in agrlculture and in the home.  We then
review the’ Iroqu01s economy, linking men's and ‘women's work This is -

‘,followed by a con51derat10n of sports and games

. For teach1ng purposes, these sections may be separated. The whole
class may study the nature .of work and play, the range of jobs performed by .

men and women, and the economy, while separate committees on individuals
may work on hunting, war, agrlculture, household tasks, and sports Find-

ings should be reported to the c1ass

-
v - . .

' 'Is work different from "a job?" How?

Q

Q: What is the difference hetween‘"work"fand'"play?" :
Q: Is there’"playﬂ that seems like "work" and "work''.that seems like,"play?'
Q

¢ Does getting paid for a job[change your attitude'towards it? How?
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Q: What kinds of'things do you learn from the different kinds of work or. , |
jobs “you do? Does it make a difference what age you are when you do: them? -pi
How? v ) o : ’ . - ) o ‘

4  What kinds of th1ngs do you 1earn from the d1fferent ways you play?

A Does 1t ‘make a diffcrence what age you are? How’,

Q‘ What JObS -do you do that you carry out from beg1nn1ng to end? L -

o Qs Are there any jobs you do in wh1ch you also make the . tools for the Job?
Q: Is your att1tude toward; the f1nlshed prodUct d1fferent when you have _.' '
made it all yourself than- when you have made on1y part of it or bought it? ‘
How? - A T |

|
——A good hemework asslgnment here is to asslgn a composltlon, "How It

Feels 'to Make Someth1ng By Hand." _ , ///~F~’“. S
. - . N . ) - . i
LT

Q: Is there any work you do wh1ch is necessary for your fam11y to survive
orrfunctlon smoothly’ Whaf 1s it? . :
Q: What“work that your father or mother do . 1s necessary to the smooth '
functlonlng of YOur famlly? Why? ‘

Q What are some Qf the Jobs in our cultune in wh1ch people carry- out the
whole work process themselves? Can .you classify theserépbs in any way?
What are some of the: jobs in wh1ch an 1nd1v1dua1 perfo only a‘s?all part
of the work process? , e : R S

. e - A / .

.Q: Whlch is more characterlstlc of our culture,’ JObS in wh1ch you carry out

" the whole. process yourself or jobs.in which you pexform only a small part of
the process? : -

™

Q: In our culture, what are the ways-yéﬁvare trained for a~jdh?' What are
some of the. jobs you figure out yourself? What are some of the jobs you
“learn just by watching someone else? What are ‘some of the jobs you learn
. .- by someone showing you how to do them? What are some of th¢ jobs you learn
i through written instructions? What are some of the jobs for whlch‘you need

: formal schoollng? c, - Y T ‘ o ih
N Q: Are there jobs in our culture wh1ch have more prestr%é than others’ o I
. What are some of. them? Are there jobs which are looked own on? - What are L »

o some of them? '3 : g , ¥
i _ ) ' ‘ Ry
: o Q: When people ask you, "Wha; do you want to be when’you grow up?," what do
. you. th1nk they mean by the quest10n7 o i ; , L .
Q: In our culture, does re11g10n&say anything about work? Do any of our
: rellglous ceremon1es or fest1vals have anyth1ng tofdo with work’ o

Q: What are some of the JObS in our culture whlcq are done only by men? ‘ .
What are some of the jobs done only by women? What are some of the jobs ‘
,which may be done by both? - ! :

-
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.Jobs of Men

Q:" What were the jobs in Iroquois 1life which were done only by men?

Q: In what space-—forest or clearing—were the most: 1mportant men's JObS -
performed? , - ‘ «

Q: How did an Iroquois boy get training for a jeb?

Q: How much knowledge d1d a man have of women s work? -How did he get this
knowledge? : '

.A . . -
U c

Qs For the Iroqu01s boy, was there any choice of "what he wouid be when he

grew up’" :
Q: To what extent was an IroQuoi§ man "a jack of all trades?" What JObS
done by an Iroquois male are.done Ny spec1a115ts in our culture?

_Qf ‘What opportunltles did an Iroquors_man have to exerclse'speC1a1 skills?

Q:. How did an Iroquois man acquire honor in the community? -

B
b

\ ' oy o Huntlng and Trapp1ng

This is an excellent ‘time to show the f11m, The Hunters. Although the .-
film is about a different and ‘simpler ‘culture than the Iroquois, it will '
_sensitize students to the skill and pat1ence required of a good hunter and
the importance of the ‘hunter in the economy. Note that the culture’ shown

. in the film has no agriculture so .that people were more depenqent on the

- hunt than were the Iroqu01s.

v .
Q: What were the qua11t1es which the rroqu01s be11eved made a good hunter?
_ Compare. this with our v1ew of what a good hunter is. :

Q: What connectlon was there between religious beliefs and hunting? -
i ’. . . ‘\

Q: How did the-Creation Myth’ deal with hunting?

Q:. In whlcb culture,is hunting more 1mportant-the pre-Columbian Iroqu01s

or our modern culture? Why?

Q What k1nds ‘of equipment did a hunter need? Who made the equ1pment?

What, tools and materials were used? Where were they obtained?

——This is'a good spot to show the film, Maklng Primitive Stome Tools.

q: .

\

- Qs What an1mals and game were hunted? What techn1ques were used for hunt-

irig and trapping-various an1mals and game' What kinds of special equipment -
were needed? ‘ : '

-

Q: To what extent was hunting an - 1nd1v1dua1 activity and to what extent a

cooperatlve act1v1ty?

o




 e\j

\

H w dad the Iroqu01s use the animals- they hunted?

f Q: Wha role did women p1ay in the hunt’ What jobs did they do which were
’ connecteg w1th hunt1ng7 Did they make any of the hunt1ng equipment?

1

Q: 1t ha&hbeen said that hunting was a passion with the Iroquois. What do
you think it was about hunt1ng that made men love to hunt? C

P

Q: After the Revolutlon, Iroqu01s men had great d1ff1cu1ty in adJustlng to

the typical American farming pattern in which the male was the farmer. Why?

I1f things had gone the other way and the.whites had remained a small

minority among the Indians, do you think that whites would have had d1ff1- :

~culty adJustlng to Iroqu01s farm patterns? Why or why not?

'

' Q: How were war parties organized? |

\

\
\

References for St\udents

>

(Includes hunt1ng and trapp1ng, other ]ObS)

‘Bleecker, Sonia. fndlans of the Longhouse.

Drumm, Judith. ’Iroqupis Culture.

\
Freilich, Morris. Cultural Persistence Among ‘the Modern Iroqu01s

'Hertzberg,'Haze] W. The Great Tree and the Longhouse The Culture of the

‘Iroquois. \
. . 4
Lyford, Carrie. Iroquqis\grafts.

Morgan, Lewis H. League of the Iroqu01s

Quihn Buell. "The Iroqu01s." : } o o
\

R1tch1e, Wiliiam A. Indian Hrstory of New York State: PartVII,The Irbquoisw

Tribes. = 2 .

\

" Tunis, Edwin. Iﬁdiané; '

Witthoft, John. The American Indian as_Hunter.

War . .
Q: What was the Iroquois ideal of a good warr10r7 Compare this with our
ideal today of a good sold1er U K\ -

\ 2,
Q: Was there any connectlon between the Iroqu01s re11g ous beliefs and
war’

.
]

Q: How did the Iroquels fight? How much emphasis was there on 1nd1v1dua1
prowess, how much on cooperatlve activity?

34
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' »:Jobs of Women

Q: How did the IroquoiS'idea of a battie differ from ours?

Compare the tra1n1ng and the qua11t1es need for hunting and those needed
- for yar in Iroqu01s life. : -

- Q: How were prisoners of war treated? What was the role of women' in thls
regardy? What connectlons can you find between this and the Iroqu01s famlly -
system? S '

) . o .
Q: In historic times, whites often complalned that their Indian allies did
not like to fight long battles. What in the respective cultures accounts ’
for both hite and Indian rattitudes on this matter? '

Q: Compare\war in our culture w1th war in Iroqu01s culture as to weapons
“used, types’pf f1ght1ng, treatment of prlsoners, and the idea of "totad

" war. "o ‘

: . : ) X . . :

Q: The Iroquois in their daily 1life stressed cooperation, not making
demands on others, calmness. People were not supposed to show anger or
hostility to others. How do the ideals for everyday behavior differ from .
"the ideals for behavior in war? Compare thls with the situation in our
culture.. _ :

Q: What connection was there betWeenfthe Iroquois family system and war?

i)

" References for ‘Students:
Drumm :Judith Iroquois Culture

Hertzberg, Hazel W. The Great Tree and Longhouse The Culture of the
Iroquois. : -

Lyford, Carrie. Iroquois‘Crafts.
"Morgan; Lewis H. League of the Iroquois;
Quinn, Buell. "The Iroquois."

. , . A\
Tunjs, Edwin. 1Indians. : _— I '\\

Q: What jobs in Iroqu01s 11fe were performed only by women? )
Q: In what space-forest or clearlng-were the most important women [ JObS
" performed? :

Q: How did an Iroquois girl gét training for her jobs?

.
o o

Q: How much knowledge did an Iroquois woman have of men's work? How did
she get this.knowledge?

: ~
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o Q: For.an Iroqu01s girl was there any ch01ce of "what she would be when»“
2 she grew up?" . ‘

Q: What range of skills did an‘Iroquois girl have to acquire? What jobs -
done by women in the pre-Columbian culture are done by specialists today?

= - Q: How did an Iroquois woman acquire honor in the community?

Y

Agriculture

Q: How did agriculture enable the Iroquois to develop a stab1e village
life? What. practices in. Iroquois agriculture made it necessary for villages
.to move? What parallels can you think of 1n our society?

Q: What were the princ1pa1 cultivated crops of the Iroquois?

Q.v What w11d plants were used by the Iroquois?
- —A good referente is U. P. Hedrick A History of Agrmculture in the. State
of New York:  _ Lt

. Q: How was land cleared for farming? Who did the clearing? Was this an
individual or a cooperative act1v1ty? o : -
Q.- What tools and other equipment were needed for p1ant1ng, cultivating
and harvesting? Who made the tools? . What materials were. used? Where were
they obtained? / ' : ‘ : '

!

Q: How were Iroquois agricultural products used? Compare the varied uses’
- of corn to the varied uses of the deer. What does this tell you about the
attitude towards waste in Iroquois life? ‘ ‘

- Q: How were agricultural products stored?

Q: "The Iroqu01s had no domestic animals.except the dog. How did this
affect farming, diet, clothing,“transportation? What connection, if any,
can you find. between this and Iroquois religious ceremonials?

‘Q:. To what extent was agr1cu1ture an individual and to what exten\ a.co-
" operative activicy? Compare this with hunting and war.

'Q: How did the fact that women were farmers help to insure women an impor-
_tant role in Iroquois: 11fe9

1

e Qe What connection was there between re11glous beliefs, the Account of
A Creation, and Iroquois agriculture?

Q " What -connection was ‘there between the Iroqu61s family system and
agriculture? : : ,

ll?b




Household Tasks o e
) R o
Q: , How many meals a day did the Iroquois eat? How were they prepared? Who
did the preparation? . o : '

——1If the cooperation of the home economics teacher can be enlisted, the
girls in the class may prepare the staple Iroquois corn soup. A tested
recipe may be found in Hazel W. Hertzberg's The Great Tree and Longhouse:
The Culture of the Iroquois. This is a useful exercise because it will

_ demonstrate how much work was involved in the preparation of food.

Q: What kinds of clothing were worn by the Ifoquois? What materials and
tools were used? Who made the tools and how were the materials obtained?
What.symbols were used -in clothing?

Q: What other household tasks were performed by women?

Q: Compare the jobs done by women in our culture with the jobs done by
women in Iroquois culture. N ‘ T o

Q: What was the»I;oquois.traditioh in regard to hospitality? What corres-
ponding traditions do we have in our culture? o :

‘References for Students | . o
tIﬁcludes Jébs of Women, Agriculture, Houséhoid Tasks)
B]eecker,:Sonfa. ,Indianéﬂof the‘Loﬁghouse. o

DrUmﬁ, Judith. Iquﬁois Culture.

Freilich, Morris. "Cultural PérSistenéeﬂamong_the Modern Iroquois."
Hedriék, U P. A Histdry‘of‘Agficulturg in New York State. |

Hertzberg, Hazel W, .The Great Tree and the Longhouéé& The Culture'of the
Iroquois. ' ' ' '

Lyford,'Cérrie. Iroquois Crafts.

‘Morgah, Lewis H. League of the Iroqﬁois{

Parkéf, Arthur.C. Iroquéis uséslof Maize.énd other Fobd Plants.
Quinn, Buell. "The:IrOQuois.".’v | :

Randle, Martha C. "Iroquois Women, Then and Now.'"

Ritchie,'William-A.. Indian History‘of-Néw York State, Part II The
Iroquoian Tribes. : » ' :

o | - - o :
Waugh, F. W. 1Iroquois Foods aﬁzbfood Preparation. . S
Witthoft, John3 .The American Indian as Hun;ér
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The Iroquois Economy

~

Q: _Would you class1fy Iroquozs culture as neol1th1c or paleollthlc? Why?
Q: To what extent was the Iroquo1s.economy self-suff1c1ent?

: .To what extent .did the Iroquozs trade?
: How d1d the -jobs of men and wolen complement each other and contr1bute
o the total functzonlng of the economy? _ - _ ‘

Q: Do you. -think an Iroquo1s could see a connectlon between the jobs he d1d
and how the economy funct1oned9 How? . c

Q: 'How familiar was each’ Iroqu01s with how the whole economy operated?
Why? What events mlght turn plenty into starvat1on?
v

Q: What was. the role of rellglon in- the functioning of the economy?

Q: D1d the Iroquoxs have ‘any conception -of money’ How did the Iroquois
_manage to live without money? Under what circumstances does money become
necessary to the funct10n1ng of an ~economy?

Q: As a general rule, people borrow technology from other peoples before-.
“or without—borrowing the attitudes and values which originally go with the
technology. Show how this general rule worked in the case of whites borrow-
ing corn, beans, and squash from the Indians -and Ind1ans borrow1ng metal .
kettles and guns from the whites..

Q: Did the Iroquois make the same d1st1nct1ons between work and play- that
_we do? How do they d1ffer9 , ,

.Réferences for Students.

(The Iroquois Economy)

Hertzberg, Hazel W. .The Great Tree and the Longhouse The Culture of the
Iquuozs. . : .

Qu1nn, Buell.- The Iroquois.

Sports and Games

Sports played an 1mportant role in Iroquois life. Some sports—like
lacrosse and snow snake—are still played today. Iroquois sports were’
notoriously rough and no doubt helped to "work off steam.'"

. -If it is possible, the class.may. enJoy playing some Iroquois games. A
number of games are clearly described in Carrie Lyford's Iroquois Crafts
‘The class may be d1v1ded into moieties for this purpose.




K What games did the Iroquois play? What equipment was used? . How was o
the equipment produced? Where were the materials obtained? Do we play - -
games for wh1ch we produce the equipment ourselves? What are they7 '

‘Q: What connectlon, if any, was there between clans and the p1ay1ng of
games’. : . ,

~Q: Did Iroquois boys and g1r1s play the same games? Play on the same _
teams? How do these customs compgare with those of our culture? - N

Q: Comparlng the pre-Columblan Iroquois culture with our own, to what
extent in each case are sports used to "work off steam’" »

Q: To what extent were Iroquois sports 1nd1V1dua1 and to what extent_co-
'operative’ HoWVCompetitive were sports7 - -
Q, Comparlng the anc1ent Iroquols culture with our own, to what extént are
games of children a preparation for adult life? To what extent are the
same sk111s used in. games also used in work7

A

Q:. Dld gambling in Iroquols culture occupy. the same place as it does 1n
ours? dﬂhat are some of the d1fferences7 '
Q: To what extent were sports and games connected with céremonlal
’act1V1t1es7 With the ‘Account of Creation?

Qs How do. Iroquo1s games and ‘sports reflect the idea of conf11ct organlzed
wlthln 11m1ts7 Compare this with our culture. .

_References for Students . | V'A B hi' . \\:
‘ .(Sportsband'Games) | ' | - |
B]eecker, Sonia. Indians of the Longhouse,
| Lyford, tarrie. Iroquols Crafts. |

Morgan, Lewis H. League of the Iroqu01s. ' e

Containers

This topic is included in order to provide material for slower students.
Much of the information may be presented through drawings with brief written
statements. Th1s may be done by individuals or comm1ttees.

Q: If people d1d not have contalners, would it be possible to carry and
store food? How might this be done without containers? ~ How do containers
help people to have a steadier food supply? ' How do containers help people
in cooking a wider variety of foods?




t

: What are some of the containers we have in our houses today? Nhat are
they used for? Where do- we get’ them?

For each k1nd of container used by the Iroquo1s, answer the £b110w1ng
" questions:

1) What was the conta1ner>used for?

2) Who made it? :

3) What tools were used to make it? .

.4) Where did the material come from?

5) How was it made?

'6)  What decorations were used?

References for»Students
(Containers)

Hertzberg, Hazel W. The Great Treerand the Longhouse: The Culture of the
Ir0quo1s. ,

23
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iLyfbrd, Carrie. ‘Iroquois Crafts.
Morgan, Lewis H. League of the Ir0quo1s.
Speck, Frank G. The Iroquois. - L

Tunis, Edwin. Indians.
Iroqu0is'Medica1 Practices : - o a - o -

All cultures develop some way of dealing with disease, both phys1ca1
and mental. Attitudes toward the causes of illness vary widely. Because :
much of the ‘material on the Ir0quo1s treatment of disease is not readily
accessible, a brief statement is given in the following paragraphs for the
teacher's information and guidance. The origin myths of the masks should .
be read aloud to the class. ’ ' :

In the Iroquo1s v1ew, people might become i11 from some ordrnary break-
- down in health. In such cases, herbal remedies were frequently used.
Hunters often met with accidents in the forest and the ITroquois consequently
developed methods to deal with fractures, head injuries, and the like. An
excellent source for infommation on these points is William N. Fenton,

" "Contacts between Iroquois Herbalism and Colonial Medicine," which also.

77d1scusses the interchange of medical practices between the Iroquois and the
Europeans in the early contact per1od

" Among the Iroquo1s, many illnesses were also thought to arise from
~offending the supernaturals or from some break the patient had made in the
harmony of the world. Such diseases were treated through the medicine :
societies, Many of the basic themes of Iroquois life, like the importance
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of dreams and the necessity of ridding oneself of dreams which were cultur-
ally defined as troubling, the need for maintaining balance among the

various forces which comprised the world, and the reciprocal use of power.

for beneficient ends, are reflected in the curing rituals.

The treatment of illness thrpugh medicine societies was an outstanding
characteristic of Iroquois culture. All of the Iroquois nations had

medicine societies which treated individuals and also participated in the

religious féstivals. .The most famous were the societies which wore masks,
usually of wood but in some cases of corn husks. - Although we know that “the

* Iroquois had medicine societies in the pre-Columbian period, we are not sure
~when the practice of wearing masks arose. This may be a development of only
theé last three hundred years or so. :

The most important of the curing masks were the wooden ones.  These

 were of two types:. the great world-rim faces, also called "great doctor
" masks" and.those representing the '‘common faces", masked spirits who lived

in_the'wOOds and "whose faces are against the trees."
The ofigin of the great world-rim facesis told in the followinglegend,
"The Struggle for Control of the Earth.' - ) -

"Now when our maker was finishing this earth, he went walking
around inspecting it and ‘banishing all evil spirits from his premises.
He divested the Stonecoats and banished them as harmful to men. He =~
removed the Little Folk's stone shirts and permitted them to remain
‘to help hunters and cure illness. As the creator went on his way
westward, on the rim of the world, he met a huge fellow—the headman

of all the Faces. The creator asked the stranger, as he had asked the.

others, whence he came. - The stranger replied that he came from the
Rocky Mountains to the west and that he had been living on this earth -
~since he made it. They argued as to whose earth they traversed and
‘agreed to settle the title by contest. The creator agreed to call
the stranger 'headman', should he demonstrate sufficient magic strength
“to summon distant mountain toward them. They sat down facing the east
with their backs to the west and held their breath. Now the great
False-face shook his turtle rattle, but it moved only part way. Now
it was the creator's turn, and he summoned: the distant mountain which
came directly up to them. However, his rival becoming impatient,
suddenly looked around, and the mountain struck his face. The impact
broke his nose bridge, and pain distorted his mouth. Now the creator
realized that this fellow had great power. He assigned him the task
of driving disease from the earth aud assisting the people who were
about to travel te and fro hunting. The loser agreed that if humans
make portrait masks of him, call him grandfather, make tobdcco offer-:
ings, and set down .a kettle of mush, that they too shall have the power
_ to cure disease by blowing hot ashes. The creator gave him a place to
.dwell in the rocky hills to the west near the rim of the earth, and he .

agreed to come in whichever direction the people'summon_hin’i.-"1

lenton, William N. "Masked Medicine Societies of the Iroquois" pp. 418:419,
Annual Report, Smithsonian Institution (1941) The myth was collected in
historic times, hence the reference to the Rocky Mountains. '
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. of the masks. representing the great doctor the best known is the mask-
usually called "0ld Broken-Nose." In the curing rituals, those wearing the -
great-rim faces are the Doorkeepers. They have special dances and songs.
During their rites,. they guard the doors so that no one may leave or enter.
It may be that by’ tak1ng a place in the ceremonies at the outer edge of the
room similar to the place they are thought to occupy in relation to the
earth, symbolically they help to transform the space where the r1te is held
into the space of the whole world. : :

The great doctor masks were thought to be very powerfuffé Once in a
while the huge erect figure of the great doctor might be gllmpsed as he
strode through the forest, crossing the earth from east to west, following
the path of the sun. But it was much more usuil for an Iroquois to believe
that he had met -one of the common faces. Unlike the world- -rim faces, the
common faces were thought te be bent and deformed in some way, either hunch--

'ko backed or cr1pp1ed below the waist.

The . or1g1n of the common- faces is set forth in the fOllOWlng myth
called ""The Good Hunter's Adventure " .

"Later, as humans went about the earth, in the fall men went into
the woods hunting. They carried native tobacco and parched corn meal
“for mush. They were tormented by shy, querulous beings who flitted

. timidly behind ‘trees with their long hair snapping in the wind. Some-
times a hunter returned to his camp to find the ashes of his fire
strewn. about’ the hearth and the masks of some great, dirty hands where
someone had grasped a house post for support as he leaned over and -
pawed the fire. The hunter agreed to stay home while his partner went
afield. Qburing,the morning, a false-face. approached cautiously, sledg-
ing on one hip, now and then standing erect to gaze about before pro-
ceeding. Going-to the hearth, he reached into the ashes.and scattered
the coals as if seeking something. That night the hunter had a dream

in which the false-face requested tobacco and mush. The next day, the

hunter set a kettle down for them. The faces camé and taught him their
songs and their method of treating patients with hot ashes. In a sub-
sequent dream, they requested to him to remember them every year with a
feast, saying thdt they are everywhere in the forests, bringing luck

to.those who remember'them w2

Like the great world-rim faces, the- common faces had spec1a1 dances
and songs for the curing ritudals. The songs of both types were sung in a
strange nasal 1anguage wh1ch no one but the faces could ynderstand .

The way the Iroqu01s became a member of a- masked med1c1ne society was
this. The patient would have a dream. He would then go to the forest, or
have someone go to the forest for him, and select a tree, preferably of
basswood but sometimes of another soft wood. He would kindle a fire and
burn sacred tobacco as he prayed He would carve a "face' on the living
tree and then cleave it away in a solid block. It was said that the tree

!

Zpenton. op cit., p. 419.
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it ‘was painted black. Some people inherited masks.

1
]

would not die.:'H% then fook the mask home and finishe&vit. If he had fodnd

his tree before noon, he painted the mask red, but if he found it after noon,

o #

The‘curingcrites were held in the patient's hbuse. In preparation,
mush or false-face pudding was prepared. The rites themselves were _
intensely dramatic. The members of the society sang and danced to the
accompaniment of the click of their rattles. The patient's scalp was rubbed,

“and hot -ashes blown into the place where the pain was located. The flicker- o
ing of the fire on the strange, contorted faces, the sounds of the songs and

the rattles, the figures dancing around the patient, must have been especial-
1y effective in those illnesses which had their roots in the minds of the
patients. Once a patient had participated in a. curing. rite, he was a member
of the society for life and could be released from it only through a dream.
Both men and women were members and a person could belong to a number of
societies. A few were just for women. E S ‘ '

,“The Ifodudis regarded.their masks as portfaits of supernaturals. They -

. were symbols of beings, but not the beings themselves. The masks were recog-’

nizable human faces of great vitality. Their dramatic impact depended not

only on the masks themsélves but on the dramatic quality of .the performance
of those who wore them. And with the typical Iroquois quality of seeing a

"whole as a combination of two different but complementary parts, the Iroquois

found their masks both terrifying and amusing. : | .

.. The variety 6£ masks was considerable and so was the ceremonial use to
which they might be put. Common faces might in time become. great world-rim
faces. Although a person carving a mask worked within a recognized tradi-

- tion, he might invent a new mask. The Iroquois ¢lassified.a mask by the
- mouth, thF feature whith showed the most variziion.

The Iroquois. treated their masks with respect and care, as befitted
objects believed to have great latent power. There were prescribed ways of
storing masks when not in use. If a mask fell, it was necessary to burn
sacred tobacco and to tie a small bundle.of sacred tobacco to the ear or’
forehead. Sometimes, if the mask was thought to be hungry, the_lips were

—

rubbed with mush and the face with sunflower oil.

The medicine society whose members-wore masks made from corn husks, the
Husk Face Society, was not as important as the False Face Societies,
although the members also engaged in curing disease.  The Husk Faces were
believed to be farmers living on the other side of the earth where they

~ raised huge ears of corn, enormous squashes, and beans on poles as high as

the sky. They were thought to be messengers from "our supporters, the corn,
beans, and squash, the three sisters." As such, they were believed to have

powers of prophecy. Like the wooden faces, they carved tobacco but unlike
~the False Faces they were thought to be mutes. Often they announced the -

coming of the False-faces by running from house to house, their lopg hair
streaming in the wind. . - .

1

In addition to the large wooden or husk face masks, miniature masks of

‘wood or corn husks were also made. . These might be hung on a large mask or -

on a dwelling to protect it from witchcraft. Sometimes the 'maskette' was

carried to bring the owner good luck. -
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) Thus Iroquois masks linked men with the supernaturals who, as they

_thought, both caused and cured illnesses. Through the curing rites of indi-
viduals and through the participation of the masked societies in‘the
re11g10us festivals, the Iroquois drew on the power which they believed to
be in the possess1on of the masked supernaturals. At the same time, they
performed ‘services for the supernaturals, by providing them with the tobacco
and mush which as forest. creatures they were not able to produce.for them-
selves. Thus a balance of power was struck in which both men and the supez-
naturals beneflted ' ;

Por a ful er dlSCUSSlOD, the teacher may consult W1111am N Fenton,-
"Masked Med1c1ne Societies of the Iroqu01s T :

o

Q: What did the Iroquois believe caused illness’

Q:' Do you think that there may be a connectlon between a pat1ent's belief
in a cure and his ability to recover? What illnesses can you think of where
such belief would have little effect? Can you think of any kinds of 111-
nesses which might be helped by a pat1ent's belief in the cure"

Q: In our culture, are masks ever used in med1c1ne° If so, what 15ftheﬁ«{_
function of the mask in our culture? Is your reaction to a.masked doctor
any different. from your reactlon to a doctor not wearlng a mask. .qu°

qQ: In what: other sltuatlons do we wear masks°'

Q:' Considering the situations in wh1ch we use masks which are used for
" concealment and which to make the wearer look 11ke someone or something
-else?

-Q: Have you ever worn a mask? How does wearing a mask change how you'act
and how. people act toward you? u
Students may be asked to make masks from paper bags and then wear1ng .
the mask to impersonate the character whom the mask represénts. Masks °~ %
. should have eyeholes. Students may exchange masks and several different
- students may act out the character .which they think goes w1th the mask

Q: Does it fee1 any d1fferent being 1ns1de a mask look1ng out and being -

outside the mask watching the masked figure? How by means of lighting,

Sound, or the arrangement of the room m1ght you heighten the dramatic. effect
.of the mask’ :

Q:  Have you ever seen "faces" in the clouds, or in trees? What were these
faces like? ' Do they remind you in any way of anything in your ordinary,
everyday life? o ' - SN

Q .When you ‘have had ‘a fr1ghten1ng dream, whdt have you done about it? D1d
. you tell anyone else about it? Does it become less frightening ‘when you

. talk about it? ' ‘

Q What were the various types of "faces" which the wooden masks of the
Iroqu01s represent? :

]

.V‘b - v.. . . ) . ! , -
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Q
Q:
Q: | Howidid_the;medicine societies "treat"-illness?‘
Q:
Q:
a

. they? . ‘ ."

7

v o N

Q: Are these forest or c1ear1ng creatures? ‘Where doesfa person get his
-.mask——from the forest or the c1ear1ng?‘l o AR .

ey T

Q: How do the or1g1n myths re1at1ng to the masks show "danger w1th1n

RS

11m1ts?"' _ . e

e

Q:. In the two myths, how do the cripumstances of the agreement of the o
"faces" to help man show the relztive power of the great wor1&-r1m faces .
and the common faces? Of man and the creator? B A , ‘ - . S

Sy

.Q: What do the "faces" get from he1p1ng man?’

AY

';Q What cartoon characters (e1ther of real or 1mag1nary people) can, you‘

A

th1nk of whose faces you recognize. 1mmed1ate1y?

\ ' e
Ay

'Q: In the characters you have,thought of, are one or more features B
'-exaggerated? How? :

. [
* -

Q:- Do the Iroqu01s "faces" renind you of cartoons 1n any Way? How? ‘ - ' .

T - . '1
Qe Are the Iroquois. masks just car1catures or cartoons of human be1ngs? -
’ Or are they more than cartoons? If SO, in what ways? .
& Toe :
Q: How d1d a persan Jo1n a masked med1c1ne soc1ety? : o .

1

Were there any other ways in Iroquols 11fe 1n "which dreams were used?

o .
o

.Why, do you think,- were masks - carved from a living tree? = =~ .

R

. ; _ v L o

' What obligations did membership in,a medicine‘soEiety involve? o

What was the connectlon ‘between medicine societies ‘and re11g10us be11efs
nd ceremon1als? - . L e o .

- P

Q: How d1d the treatment of 111ness show man' s respon51b111ty towards the

world? : : - , .
Q: " How were the masks treafed when not in. use?
Q: In what ways were the masks symbols?

Q: Are there any d15eases in our culture which some people st111 treat

~mag1ca11y? Or be11eve to be caused magically? - -

I . o

‘ Q: Do you know oF any customs in our culture in which there is a connec-

tion between religious’ pract1ces and the treatment of disease? What are

Q: In what important ‘ways are the Iroquois treatment of disease and our

treatment of disedse somewhat alike? How do they differ? .
r

s
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References for Students

(Mediéine) ,

Fenton, N1111am N. "Contacts between Iroquo1s Herbalism and Colonial = -
" Medicine", in Annual Report of the Sm1thson1an Inst1tut1on 1942

AN

v . Songs from the Iroquois Longhouse (record with accompanyf
- ing pamphlet) C s e T C

o ;u "Masked Med1c1ne Soc1et1es of the Iroquois“ in Annual

.Report of the Sm1thson1an Inst1tut1on, 1941.

¢

Hertzberg, Hazel W.. The Great Tree and the Longhouse The Culture of the

Iroquois. , _ | , ‘ . . .
Lyford, Carrie. 'Iroqpois'Craftsrl .

o . [N - . ] . . . .
Speck, Frank G. ° The Iroquois. o ".:>x,

| Wilson, Ehmund Apofbgfes to the Iroquois
> Witthoft, John. The Amer1can Ind1an as Hunter. -

also: False- face Loan K1t from New York State Museum

A}

,L1fe Cycle ”{

All cultures have typ1cal life patterns, a model (or modéls) wh1ch the
people follow, although there may, of course, be-individual d1fferences _
Infancy, childhood, puberty, young adulthood, marriage, maturity, and old
age are- recogn1zed as life stages and certain types of behavior are deemed
. « appropriate in each stage. ‘While these broad stages are widely recogn1aﬁd

‘and correspond roughly to biological development there is considerable

cultural difference in the .age at which one passes frem one stage to another. _

- The length’ of adolescence varies cons1derably, for example, as does the _?ﬁb o
time when peéple are cons1dered "old." » '
. : : T
. When a person passes. from one stage of llfe to another, this ‘event is - ’ .
often recognized by a ritual.’ These various rituals are ¢alled "rites -of
passage." The great "life crises"—birth, puberty, marriage, and death—are ,
marked by rites of passage in most cultures although the empha51s glven to
them d1ffers w1dely from culture to culture : n } o
K study of the l1fe cycle is of deep interest to seventh graders
because they feel themselves to be in transition and are often bewildered’
.’by their ambiguous position. While in our culture, b1rth marriage, and
“ death are usually attended by religidus or other kinds of ceremonials, the
"beginning and end of our lengthening period of adolescence are not clearly‘///
marked. When students become aware of this fand -of some af the problems
. » which an amorphous and extended period of adolescence br1ngs, it. may help- X
bz | them to deal more reallst1cally'y1th the1r o experlence :




Q: How were the chpldren d15c1p11ned?

Im studying the iife cyCie, btudents:may make charts comparing the life

pattern of Iroquois individuals with life patterns in our own culture.
Separate charts may be made for g1rls and boys. :

Q: What terms, if any, do we use to descr1be peopleaged under 1, 1-5, 5. 12,
12-18 or 21, 21-40, 40-65, over 657 Do these age groups just named seem to
be generally recognlzed age .catégories? How could you describe them, or
classify them, dlfferently? : : '

Q: What ceremonies do we have which mark birth, adolescence, marriage, and

~death?. Which of these rites of passage are most formal or clear, which most

informal or unclear? Which are re11g1ous and which secular? Wh1ch are
both? ' \

Q: What r1tes of _passage  (if any) have you gone through after which you
felt that you were now an older person and were treated differently by

others? What rites of passage, if-any, have your older brothers and 51sters

‘gone through”

Q: 1In our culture, what is a "teenager?" When do you think people become
"teenagers?" Does ''teenager' have the same meanlng to you as it ‘seems to
have to adults? What k1n¢s of behavior, what right and ob11gat10ns, are
expetted of you as a teenager and what do you expect of yourself? Which of
these sSeem to?be general and which do you think apply only to. your own

-famlly and frxends?

Q What are some examples of behav1or con51dered proper for one age group
wh1ch would be improper for another?

- Q:  Where was ap Iroquois baby born?,"Why? . . . o

: Who had charge of an Iroquois baby? -
: Hom:was the, paby carried?
How did an Iroqudls baby f1rst get a name?

: What were some\of the activities of 11tt1e boys and girls?

.Q: fWhen did the act vities of beys and girls beg1n to d1ffer sharply?

what space were they carried out? How did these activities prepare boys o
and g1rls for adult 11fe? [

i

Q: How was the beg1nh1ng of .adolescence handled? Did becoming an ado-

lescent make -any d1fference in the way other people treated the boy or g1r1?

Q: When did the Iroqu01s marry? How was a marr1age arranged? Was there a
re11g10u5ﬂceremony?w How does this differ from the normal practice in our -
culture?’- What was the Iroqu01s att1tude towards d1vorce?

v




"warrior. Interest

Q: What kinds of honors might men or women receive durlng'a lifetime? Were

these acquired through the family or by individual exploits?
——The Iroquois did not believe in seeking an office. If the 1mpre551on

got around that a man was trying to become a civilian chief, his chances for -

becoming one would,vanish. However, men did seek out honor in war .and a war
chief might gain his office through bravery and other conduct becoming a

kng comparlsons may be drawn between these attitudes
towards honors and (those in our culture. :

Q: What was the Iroqu01s att1tude towards old age’

Q: How did the Iroquois mourn. for their dead? What were Iroqu01s beliefs
about the soul and the ghost and how were these reflected in the ceremonies?
How did the Iroqu01s bury their dead? How did these practices reflect the
fear of death? . o -

Ay
Summary Questions
Q: What rites of passage were participated in by clan and moiety and what

were individual? What connections can you find between these and the
structure and function of the kinship system?

Q: In our culture,‘dnch rites of passage are celebrated by the family,which

by religious ceremonials, which by individuals? What connection can you flnd
between these-and the structure and function of the fam11y9

AN

References for StudentSfx .

(Life Cycle)

ﬁ B]eeeker,-Sonia Indlans of the Longhouse

Drumm,'Judith; Iroqu01s Culture

Hertzberg, Hazel W. The Great Tree and the Longhouse: The Culture of the
Iroquois. 4 -

. o
©

Morgan, Lewis H. League of the Irbqudis.

Quinn, Buell. "The Iroquois." ; : \fj

Language'

The most 1mportant way man uses symbols is in language Material on \
Indian languages for secondary school use is exceedingly hard to come by..
Fortunately there is an excellent tape by Wallace L. Chafe, Seneca Language,

,'wh1ch is available for classroom use. The tape is a fine general introduc-
tion to language and culture. The teacher w111 also find useful Chafe's

Handbook of the Seneca Language } -
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The 11ngu1st1c$ tape may be used in a number of different ways. It is

suitable for use in social studies classes, in English classes,'or in block-
time- programs where there is an 1nter d15c1p11nary approach

The suggestlons for class exercises and dlscu551on that follow the -

'transcr1pt are not intended to be comprehen51ve, nor are they set up as a

unit. Their purpose is rather to suggest some of the various directions

‘in which the tape may lead, so that the teacher may select those most rele-

vant to h15 methed of teach1ng

N

‘ SENECA LANGUAGE

TRANSCRIPT OF TAPE RECORDING PREPARED FOR
THE ANTHROPOLOGY CURRICULUM' STUDY PROJECT* .

LT by Wallace L. Chafe

. I suppose all of you know that there are other languages in the

" world besides English. Maybe some of you have already learned some"
French, or Spanish, and maybe some of you éven grew up in a different
country where some other language is spoken, or at least maybe your
parents did. I wonder, though, if any of you knows how many languages
there are in the world together.

You might nexéthlnk so, but that's a pretty hard question to ,
answer. It would lseem as if all we had to do would be to.go out and
count them, but the trouble is we don't know just what to count. There

_aren't two people anywhere who speak exactly alike, any more than there
are people with two fingerprints exactly altike.  And the less contact
people have with each other, the more different their way of talking
becomes. If we put a man from Georgia and an Englishman together, it's
pretty easy to notice the differences. (Example 1) But still, they
don't have much trouble understanding what' the other is saying, and we
consider that they speak the same -language;- Eng11sh --But-if-we-add a
Frenchman, - (Example 2) we have something else again, because he can't
understand the others, nor they him, unless they've taken lessons in
French. 1In this case we say that French and English are different
1anguages But there are lots of cases that aren't so clearcut, where
there is some understanding between people but maybe not quite enough
to say that they speak the same language—or maybe just enough—or
where do we draw the line anyway? We started out with the question,

- "How many languages are there?'' Well, if we toss a coin in these diffi-
cult cases and split the difference, we find that the number of h
languages comes out somewhere about 4, 000

*This tape is available from: National Tape Repository, Bureau of Audio- .
Visual Instructlon Stadium Bu11d1ng, Room 348, University of Colorado,

Boulder, Colorado. The charge is $1.00 if you supply. the tape or $2.75 for

Te- record1ng and tape. The ‘tape runs about 20 minutes.

- ‘
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. fam111e

L

~ About 150 of these 4 000 are languages of North American Indians.

‘When Columbus discovered America there were probably twice that many

languages in the area, and many more in Central and South America, but:
a large number of them have died out in the meantime. None of these.
languages is spoken by very many people, compared with English or
Spanish or French, and unless you're an Indian yourself or you live

.near a reservatlon, you've probably never heard one. Here's what one

sounds like. (Example 3)

That was a language called Seneca, which is spoken by the Seneca
Indians who live in western New York State and in Ontario, Canada.
The man was saying that he's going to repeat a short story about deer,
which he heard older people telling a long time ago when he was yoﬁng.
Then, he began by mentioning how a deer is able to notice a man a
proaching from a long distance off. The word for deer is ne:ok&. See
if you can hear it at the end of this phrase (Example 4)

- Seneca is part of what we call the Iroquoian language family
because most of the languages in this family belong to the various
Iroquois tribes. But what does it mean to say that 1anguages belong
to the same family? Well, if I count from one to f1ve in Seneca, it
sounds like this: ska;t, tekhni:h, s@, ke:ih, wis. Now here's a
member of the Wyandot tr1be doing the same th1ng in his language:
(Example 5) - Did you notice that they .sound a lot alike: Listen to
them again, 'one, two, three, four, five, first in ‘Seneca: ska:t,
tekhngh, s&h, ke:ih, wis, then in Wyandot: (Example 6) We explain
these similarities by saying that Seneca and Wyandot grew out of one
single language that was spoken many years ago by people who were the

- common ancestors of both tribes. At someé point this old community

split up into several groups of people who went off in different direc-

tions, and no longer talked to each.other, so that their languages

became more and more different. This is Just what happened with
En lish in the United States and English in England. If Americans
ed completely separated from Englishmen, the languages would

~eve‘tually become so different that we ‘couldn't understand each other.
It aan’llable to-happen- though, because-there is now-too much-contact —— —

betw n Englishmen and us. But it did happen with the Seneca and the

'.Wyand t, and also with other people who descended from the ‘same

ancest r, the Cayuga, the Onondaga, the Oneida, the Mohawk the

Tusca‘ ra, and even the Cherokee who lived farther south in a different
part the countfy. The languages of all these people are. descended
from o language that was spoken three or four thousand years ago.

'Sc1entists call this old language Proto-Iroquoian, and its descendants

make up. the Iroquoian language family. There a number of language

like this among the American Indians, some of them -as differ-
ent fro each other as they are from English, or as English is from
hinese.| But let's just see how different from English one of these "
anguages can be—and we'll take the Seneca language again as our
example. " A .

/.\\

‘Every language has 1ts own collectlon of sounds, wh1ch is never
just like that of any other language. Two of the vowels in Seneca are
'spoken through the nose: & and 3. -They sound more like a couple of
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.vowels in French than like anything in English{ There is a very common

Seneca sound, made by closing the throat at the Adam's -apple, which we
have in Engllsh in the middle of a few odd words like oh- oh, uh uh, or

, maybe in bottle. Listen to it in hota'3h which means 'he's asleep,'
~or in kahsi'ta'keh meaning 'my foot.' The way some. of these sounds go
“together is pretty strange -if ‘we're used to just English combinations.

The word for 'stick' or 'club' has an h before an n: ka'hnya'!. Or
listen to this §tring‘of consonants: ‘o'tkta't. That»meana 'I stood.'
Another strange difference is that Seneca has no sounds where the two

lips are closed. - What sounds like this do we have in English—where

you c;ggétyour lips? Well, there's p and b, and one more--m, Lip
readers don't have a chance in Seneca, because when you watch a person
speaklng, his 1lips stay about a quarter inch apart and never move.

,EVerythlng goes on inside.

But It s probably in the way meanlngs are put together in various
1anguages that the most interesting differences show up. ‘Seneca often
puts together a great many meanings into a single word, which it might
take an Engllsh sentence of five or ten words to t anslate One way

. it does this is to use elements at the beginning of\a verb' ‘that show

the subject or the object or both.. ha:k&h means 'he 'sees it,' take:kgh.
means 'it sees me,' and hake:k&h 'he sees me.' But hone of these things
are separate words like he, me, and it in "English; instead, they go.
together with the thing that means. sees to form only pne word. If
there's an object like 'dog' it goes into the same word too:  'he sees
the dog' is hajiyoek#h—still one word. A number of gther elements can

be tacked onto the beginnings or ends of words, which |sometimes can

become qu1te long. For example watehoaniy®tahkwa' means 'hinge,' one
syllable in English but eight in Seneca. It has six meaningful parts.
The w-at the beg1nn1ng means something like 'it.® -ate- means 'by
itself." -hoa- is 'door.' - .-niy&ta- 1s 'hang.' -hkw- means 'used
for,' and at.neans something like 'is.' If we put “these parts all back

~ together we have watehoaniy&tahkwa! 'it ' is used for hanglng the door

by itself,' in other words 'hinge.' 'I turned the key' is
to! kehotﬁkwa'she kaha:tho! , literally 'I caused that which unlocks the

- doexr-to-turn.* The*way*the~parts of-these words fit together is very

complicated. But all languages are. compllcated in one way or another,
and the reason English comes easily to us is because we learned it a
little bit at a time before we knew enough to worry about things being
compllcated .

- Different languages divide up the things in the world in differ-
ent ways. - For example corn has been very important to the Seneca as a
food prepared in many forms, and their language has more -words.than
ours to refer to various ‘corn preparations and to kinds, conditions,
and: parts of the corn plant. 'on&3! means 'corn' in general, or when
you're. thinking particularly of the kernels, ! o'nista'means 'corn on
the cob, ' .which takes us four words to 'say, but if the husk is still
on it, it's to:w&tal'. 'Corn silk' is 'd®e%h if it's inside the husk,

“but 'okyo:t if it's sticking out. On-the other hand, Seneca has only

one word; kezhkwa:', for both 'the sun' and 'the moon.' To distinguish
between them you have to say 'éte khas ', 'daytime sun,' or sgekha:t
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kee: hkwa ' 'nighttime sun.' From all thls, you can see that 1t'
quite possible to say anyth1ng you want in any language, but that
certain th1ngs are ea51er to say in one 1anguage than in another.

Languages are like people:’ when they've been 11v1ng close to each-
other for a long time, they usually p1ck up some of each other's hablts,
After the French invasion of England in the eleventh century, English
began borrowing words from French in large numbers, and a great part
of the English vocabulary today goes back to French beginnings: words
like pork, beef, army, and navy. Indians have been living next. to the
English language for several hundred years, and have had to learn to-

_speak it themselves. You might think then that these Iroquois

languages would be full of words borrowed from English. Thé funny
thing is that they're not. About the only time Seneca borrowed words -
must have been way back when the words were really English, and. not yet
American, because they're names of English money: pence and s h1111ng
The Seneca had a haxd time borrowing- pence into their language, since

- they don't have any p, and also don' t have any- combination like ns.

For p that had to- subst1tute kw, which isn't really very close to o it,

"~ and they struck a vowel, i, -in the middle of ns. So pence. came out

kwgnis. Shilling you wouldn t recognize either: so skahsyd: 'shee :t
meant one shilling but now means twelve and a half cents; so tekhni:
tekahsyd: 'shake:h means two of them, twenty-five cents, or really two
bits. But nearly always, now,. instead of borrowing the word for some-
thing new, the Seneca make up a kind of descriptive name in their own
language. ‘Airplane‘ is easy teka:t&h. There is even a.word for

- 'sputnik': kajist®tye!, which means literally 'flying spark ' Very
' often, too, someone will switch from Seneca to English in the middle

of a sentence, and maybe back again. Listen to the way . .the word base-
ball comes. into this sentence, wh1ch 15 otherw1se a11 in Seneca:
(Example 7) - :

You've probably heard that when two Ind1ans meet they say how
The Sioux Indians who still live in the Dakotas and in Montana actually

‘do say how as a greeting, but the Seneca very often say hae . It
--sounds- just -about- 1ike English- hi, but it's-always ‘cut - off short in the ~ -

throat: hae'. It's a real Seneca word so far as they're concerned,

~and some. of them think maybe we borrowed our hi from them. There's

another way of saying 'hello' too: nya:w& sk&:n®', which means 'fine,
good, OK.' It seems odd that the way of saying 'hello' should be
literally 'thank you, OK,' but if we look into Seneca a little further
we find that thanking people and greeting people are always mixed up,
or so it looks to us who are used to these being quite separate things

‘in English. In Semneca there's actually no.difference between the two,

and when a Seneca says to you 'thank you' or 'hello' he's not exactly

" saying either one, but rather something like 'I'm grateful that you're

around and well.'

As for goodbye,' there Just isn't any word. When an Indian wants
to leave, he just gets up and goes. Why does he need to say something?

. * might seem impolite to us, but that s just because we've 1earned to

expect something dlfferent *

*Other authorities .on the Seneca cha11enge th1s indicating that the Seneca
custom is to say, "I go now," on taking leave.
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But there are thlngs we do that seem 1mp011te to him. When we
carry on a conversation, we Keep switching back and forth from one
speaker to another, and very often fail to wait until someone has
~.f1n15hed saying what he wants to.  This is a fairly typical conversa-
tion in Engllsh (Example 8) Indlans wouldn't do that. One person
may go on talking for several minutes, and everyone will listen to him
respectfully until he's finished. It's more like people making short
speeches to each other, while our conversation sounds like cars all
honking at each other in a traffic jam. It may not be rude to us,
because we're used to it, but to an Indlan it very likely would be.

Indlan languages are not written down very much; if. they are at
‘all, ‘and none of them were written before Europeans brought the idea -
over with them from Europe.. It may seem funny to have a language Wlth
no way of writing it, but if you think about it a little bit, you'll
realize that it's a fairly normal state of affairs.. People have had
languages for maybe a million years or so. 1It's only within the last
few thousand years that any of them have been written, and it's only
within the last few hundred years that very great numbers of people
outside of a few scholars have learned to write and read. It's still
~ .safe to say that most of the languages of the world are not written
" very often, and only about half of the adults in the world even now
know how to read and write.. So most of man's existence has been with-
out writing and a large part of it still is. Writing doesn't have a
great deal to do with language as language; language is spoken, passes

from one generation to the next, changes over the course of time, quite

normally without ertlng. The tremendous advantage that writing
provides for a people is the ability to spread what may be'said in a
language far beyond the limits of those who simply hear what is spoken.
Through wr1t1ng letters to each other, printing newspapers and books,
people are able to communicate with. others who could never, d1rect1y
hear them speak. They're able to reach others not only in other parts
~ of the world, but also those who will be alive long after they.die. So
‘writing gives us a way of conquerlng both space and time in spreadlng
-whatever ideas we than are important enough to set “down. But’ language
goes on in much the same way with or without writing, and written

, languages are, 1n themselves, no better, and no worse, than wrltten
languages ‘ 4 . _ R

People have wanted to learn something® from these Indian languages
because they are so different in lots of ways from English or French -
or Spanish, and they show us how widely different sounds and. w1de1y
different grammars can be used just as effectively as our own in
communicating. But still, they also show us that many thlzgs about
"languages everywhere are the same. They all use sounds made by organs
of the body; the tongue, 11ps,‘and soft palate. And they all relate.
these sounds to meanings in a similar way, the differences being only.
in the specific sounds and the specific meanings and the specific ways
in which they are arranged. So know1ng about how ‘languages work.tells
us something about how people work; in what respect they are the same -
everywhere and in what respects. they differ according to the  communi-
ties in whlch they've been brought up :
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INTRODUCTORY EXERCISES (to be used before play1ng the tape)

‘considered members of the same Indo-European language family.

. ‘why they have been able to identify these parts of speech. Is it because

""and which serve as clues?

1.)

kother languages. Js there anything about a dog that leads people to use

~It's too bad from this point of view that so many of the languages
in the world are disappearing. ‘These Indian languages I've been talk-
ing about may all be gone in another hundred or two hundred years. The .
“Wyandot language in which you heard a man count1ng up to five a little
while ago is no longer used by anyone Only a couple of’ people, like °
that man, remember it at all. He hasn't. spoken with anybody in his.
language since about 1930. I hope I've given you a samll idea of why
it's .important, in extend1ng our knowledge of language in general, and

- especially of people in general, to find out as much as we can about
'every language there is while it's st1ll around

(Example 9) This is no primitive savage, struggling to make him-
self understood with clumsy grunts, as people often used to describe.
unwritten languages. This is a sensitive and intelligent man, express-
ing himself in a way that is graceful and d1gn1f1ed and complicated,

_with as many years of development behind is as our own language; and
it's-well worth all the attention and study we can g1ve it.

“Ask 1nd1v1dual students to bring to class numbers from one to five in
the following languages: French, Span1sh Russian, Latin, Sanskrit, Italian,
Polish, German, and Greek. Put the lists on.the board so that the students
can see and discuss the similarities among them and can see why they are all

Give students a dittoed copy of the Wlabberwocky"'by Lewis Carroll, and
ask-them to identify the nouns, verbs, adjectives, and adverbs. (You will
find that most of them do surprisingly well on this.) Then ask students

of theirrposition in the sentence? Are clues to be found in endings (-ed,
-ing, -1y, -s)? Do the words 'the'" .and "a" give one clues? Are there
words such as 'by", '"and", Uthatﬂ-,ﬂtoﬂprwh1ch have mean1ng only 1n context

GiVe the students a very simple nonsense sentence, such as '"The glomp
glomped the glompy very glompily." Then ask them to analyze how they were
able to identify these parts of speech. These exercises should help to
sensitize students to language families and language patterns.

‘Ask the students to name important symbols in our culture and what they
stand for. (Examples: the flag, car symbols, symbols used on road signs)
Point out that language may be considered symbolic¢. Does the word for
"chair'" indicate the chair itself or is it a symbol for the object? May a
symbol be’ spoken as well as written? Ask the students whether they can _
think of symbols for the. quant1ty "one.". (Spokent one. Written: one, 1,

Ask students to collect words for "dog" in French, Span1sh German, and’

these sounds as symbols for it rather than any other sounds? Why do we use
the particular sounds we do? ' o




Bioadbakin Sab A

' _Because we learned them from other members of the group we were born

into, who’learned them from others, etc. We don't. know the ultimate origin,
although we can trace the usage. back a couple of. thousand years in many
cases. . . , ,

1

Q: Can you th1nk of some words that do have a connectlon in sound w1th the

thlngs they refer to?
.Meow, moo, sizzle, etc. These are not exact 1m1tat10ns How are they
sald in other languages? : '

i
I

~ Beth sounds and the th1ngs they efer'to_gradually ehange.l Note

' Engllsh "hound" and German "hund,”" They were once the same word but no

longer sound the.same and don't refer to exactly the same th1ng

The wr1tten 'symbol "1" is understood by people speak1ng many d1fferent ‘
languages. Is this true: of our spoken "'one" or written "one?"
Ask the students whether ‘language is the only form of communication

. between human beings.. Can you tell whether or not your father is angry by
- the way he walks upstairs? Can you tell whether or not your mother approves

what you axe doing by her glance? Can you tell whether or not people are

. happy, sad, dlscouraged in a hurry, by the way they walk’ 'Sit? Use their
hands? a : -

.E

- ‘FOLLOW up EXERCISES

" After they have heard the tape, the followlng rxercises may be useful
in draW1ng material out of the tape. :

Ask the students whether they could hear the similarities in the sounds:

of Wyandot and Seneca numbers as' they have already seen ‘and heard them in
Indo-European language families. ,

- Replay the section of the tape in wh1ch the Seneca words for "he e sees
it," and "it sees me'" and "he sees me" are spoken. Ask them if they can.

'1dent1fy a Seneca pattern. (Subject-object-verb—S$-0-V) Taking the three

sentences in Engllsh ask them if they can find a common pattern (S-V-0)
such as "The man eats the cake." Now ask the students -to use the Seneca

~ pattern to order ‘the Engllsh words ("The man the cake eats.") Give them

"another pattern from an 1mag1nary language (0-V-S, or '"The cake eats the
‘man. "o

Ask the students whether there are words 1n'Eng11sh which are put

" together out of separate words, somewhat in the style of the Seneca language.

" about the way these words entered our language?

(Examples: automobile, autograph, telephone, telegraph phonograph geologx
geography, breathless mistaken, extraordinary. ) .

“Ask students to look up the etymology of various ordinary Engllsh words
(awake, asleep, moon, sun, star, geography, pork pig, beef, cow, .navy, .
boat, sofa, couch, rug, carpet. ) Can one draw any historical conclus1ons




" circumstances: Take a simple cooversation, e.g.

'vbetween a student and the pr1nc1pa1 between two girls meeting-in the hall.)

O 0 0 O

Q: In Seneca, there _are many different ways of referring to corn. ~In our

o ractivities? CExampIeST' the ‘vocabuldry of. sc1ence, the vocabulary of’cars,'
. the vocabulary of money.) - : |

,'Q: What'are some of the problems which arise when a culture depends heavily

‘often in a typical day do you depend on being able to read and write? Does

 written language? Do they develop a better memory?

" The following questions are for c1ass,discussion:

Q: Are there differences #n English between conversations 1n different

"How are you’" e

"I'm fine. How are you?"

"Okay. Going to the game Saturday?"

'"Maybe, it depends on the weather."
——Have the students act ‘out this conversation as it would sound under '
various circumstances. = (Examples: between two boys in the locker room;

Q: Do you use the same sty1e of conversation in all c1rcumstances or do

you vary the conversation in different circumstances? Do two adults talking
with each other sound like two children, or .like an adult and a child? Does
boy's conversation sound like girls' conversation? Are there different
styles of politeness for different conversations? :

Q: What are some of the differences, in genera1 between our style of
conversation and Iroquois conversation? .

Q: What are some of the disadvantagesvof our cenversation?

@ .
UREMENNSSCRCIRI |

e -

What'arevspme of ‘the advantages of our conversation?“

What are some of the advantages of Iroquois conversation?

What are some of the disadvantages of Iroqu01s conversation?.

: Does our style of conversation te11 us anything about the character-
istics of our culture?.

,,,,,

Q:  What are some of the advantages of hav1ng a written language? " What
kinds of knowledge do we have which :we might not have without a written
language? How does writing help us overcomé time and space? Does writing
encourage exper1mentation w1th 1anguage9 :

on avyritten'langUage? Does this require that every child be taught to
read and write? Are you at a disadvantage in our culture if you cannot read
and write? In driving a car? In getting a job? In reading signs? How

the enormous amount of written material on every conceivable subject present
problems? Could an industrial society function without widespread literacy?.

Q: What kinds of qua11t1es are developed in peop1e when . they haVe no
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_government in a more d1fferent1ated culture.

- reflect actual historical processes?

v .

Qs The Iroqu01s "talked vords . 1nto" wampum. 'How did wampum resemble a

spoken language and how did it resemble a written one? How was it d1fferent
in each case?
Students may be told that in the Confederacy Legend they w111 f1nd a

'mythologlcal explanatlon of the origin of wampum.:

3

~ Q: Why do you think the Iroquois have borrowed so few words from us? Have
.we borrowed any words ‘from Indian 1anguages? Do these tend to be certain -
~classes of words?

————Place names represent our most extensrve borrOW1ngs.

','Qa Does your culture tell you what kinds of 1anguage are pollte?' How would

you interpret it if ‘someone left you without saying goodbye? Would an
Iroquois do this in the same way? Are there patterns of greetings in our
culture which are considered polite in one- situation and impolite or «

‘ridiculous in another? When do you say "How :do you do?" When "Hello?"

When "Hi?" Are there different ways of saying goodbye which you use in
different situations? Do you say "Goodbye," Y“So" long,' See ya," in
different situations? May the same word for goodbye be pollte in one: 51tua-

‘tion and 1mp011te in another?

- The Ir'qquois Confederacy |

The Iroquois Confederacy présents.a sp1end1d opportun1ty to study the

~ connections between society and government.. This study is purposely left

until late=in our study so that students will already be familiar with the

‘culture from which it arose and will be able to identify some of the: -

cultural elements which composed it. If students can see such connections
in a relat1ve1y unified culture, they should better be able to understand

3

The study of the Confederacy may begin with problems of establlshlng -
accurate dates. The teacher should discuss with the class different
suggested dates for the founding of the Confederacy, stressing that our
knowledge is as yet rather uncertain. - Students may be asked what kinds
of archaeological and anthropologlcal evidence might be helpful in arr1v1ng
at a more exact date Eifwsueh could be found) o b

The Iroqu01s version of the founding 'of the Confederacy by the two

culture heroes, Deganawidah and Hiawatha, is set.forth in one of the\greatﬁ '

myths of Iroquois culture. The teacher should read the Confederacy Legend
to the class. -An excellent version may be found in Paul A. Wallace, The
White Roote of Peace. A somewhat shorter version based on Wallace appears
in Hazel W. Hertzberg, Tkz Great Tree and the Longhouse The CuZture of the

' Iroquoes

Q: What was the traditional beginning,of-the Confederacy'Legend

Q: How might the fact that Deganaw1dah was a Huron ‘adopted by the Mohawks

M Lo
[

Q: cCan you ‘think of any stor1es from another cu1ture, or h15tor1ca1
examples, in which a -stranger comes to save a people? : .
i ' i ' ' .
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Q: What connectlon can you see between the b1rth of Deganawldah foretold
‘in-a dream and the 1mportance of dreams in Iroqu01s life?
[

Q: What 1n the Confederacy Legend remlnds you of the Account of Creat10n7

Qf‘ How is the fact that the f1rst person to take hold of the Good Message
~is 'a woman related to the position oftwomen in Iroquois 11fe7 In the
Confederacy? :

Q What does the Good Message of Deganawldah te11 you about Iroquols belief
in the power of . the mind? About the necessity. of balance? About '"things .
going by two's?" Would the Good Meseage be an appropriate guide in our
‘culture? Why or why not?

Q: Why doesn't Deganawldah kill the cannibal? . How does Deganawidah help
the cannibal to reform himself? From where does the deer antler come as the
’ symbol of author1ty? How is the symbol linked with order?

B QT How does the reformatlon of the cann1ba1 ref1ect Iroqu01s hope for
peaceful change7 - B

.Q: In what ways do Deganawldah and H1awatha complement each other7 What
links do you find between this and the’ re1at10nsh1p of Sap11ng and F11nt7

Q: How does the account of the 1nventlon of wampum he1p to exp1a1n its

. furction in Iroqu01s life?

Q: What does Atotarho s appearance symb0114e7_;

\

Q:’ At what point in the. myth is the Great Law created7 Why does this'seem\
appropriate? : : '

‘Qf How do Deganawldah and Hiawatha show a firm grasp of power p011t1cs in
- the way they approach Atotarho? .

th Why, do you “think, is it H1awatha who is able to persuade Atotarho to
enter. the Great Longhouse7 N

Q: What 15 the att1tude ‘towards death in the myth7 P ;

Q: How does the Confederacy Legend use the. fundamental human dlrectlons°
Compare with the Account of Creation? ‘ .

Q: How does the: promlse of Deganawldah to return hold out future hope for
- the Iroquois?

" Q: To what actual problems in Iroqu01s life was the Confedera y an attempted
solut10n7 :

Q:. Did the uneven number of Confederacy|ch1efs from each natron mean actual-
'd1fferences in voting power? Why or why not?- CL ‘/
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'Q: What was the function of the War Ch1efs?

:'*;‘* '

\\. ‘ - ' v o . ’ ' . ~

»

Q: How was the unequalvpoWer of the'Confederacy nations recognized?

Q: How did the organlzatlon of the Confederacy reflect the k1nsh1p system?
How were chiefs: selected?

Q: How did the organlzatlon of the Confederacy reflect the 1mportance of
V111age government?

b Q: How did the class of Pine Tree Chiefs broaden the basis of representa-

tion in the Confederacy? What restrictions were placed on. the Pine Tree
Chiefs? == . ' v . : s

- Q: Why, do you th1nk did ‘the Confederacy forbid 1ts ch1efs to engage in
~warfare while hold1ng the office of chief? Do we separate m111tary and .
civilian functions in our government?

Students should know that the separation of c1v11 and military functlons
_was w1de spread among American Indlan tribes. . , j/

N

Q: What were the pr1nc1pa1 functlons of “the Confederacy’

N

Q: To. what extentrwere ord1nary peop1e ‘able to 1nf1uence Confederacy
- decisions? How? ' o -

Q: -What were the great’ symbols of the Confederacy? Where did they come
from? Are any 'of them also found in the Account of Creation? Why were

they 1) mean1ngfu1 and powerful to the Iroquols? Do they show in any way
"th1ngs going by two's?" - -

Q: Compare the role of men and_women in the Confederacy. How were these
roles based on every day 11fe? . '

' Q-° How dften did the Confederacyﬂmeet’

A good way for students to understand how the Confederacy worked is to
have the class transform itself into a meeting of the League. “The proble"
to be discussed should be one on which the teacher is willing to have the
class make an actual decision, such as having a class party, or some other"
matter which the students will really care about

A The League procedures are described in detail in Hazel W' Hertzberg
'The Great Tree and the Longhouse: The Culture of the Iroquois. These should
be followed as closely as p0551b1e division of the class into nations,
seating arrangements, opening with Thanks to the Creator and espec1a11y the
. complicated procedures for arriving at agreement. Note that the meeting
will have to be held in more than one period because an agenda item could
not’ ‘bé discussed on the same day it was' proposed, After the class has met
as a League, students will better be ablé to evaluate the advantages and
dlsadvantages of unanimity. o v J ‘ o
Q: . What are the’ advantages of unan1m1ty -in arr1v1ng at declslons? What are
the disadvantages? '

,.Quues
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< Q: What are the advantages of majorit&’rule? What are the disadvantages?

Q: How much power did a Confederacy Chief actually have? Do we grant
. powers to representatives differently? How does our idea of authority - ‘
differ from that of the Iroquois? . : , _ T T e

- Q: What qual1t1e§§1n people do you th1nk part1c1pat1on in the Confederacy o
developed? N , . E coe

- Q: How drg meetlngs of the Confederacy help’ to br1ng people in the differ- .
ent Iroquo1s:nat1ons together? R \
' . \
Q: What were the procedures by which a fore1gn nation could enter the "L
League? Compare ‘this with the adoption of prlsoners of war. What ad- D
‘'vantages would there be to a fore1gn nation to join the League’ What S
. disadvantages? . _ : _ . . N

Qf Did‘the Confederacy have amny strengths which also turned out to be weak- A\
nesses? What are t ? o I ‘ A

i .

'Q: Can you find any resemblances between our federal form of government
and the League?’ .

Q: 1Is the Cpnfederacy still in existence? ' = . ' .

References for Students N T

Hertzberg, Hazel N The Great. Tree and the Longhouse The Culture of the
Iroquo1s

& o
Morgan, Lewis H. League 6f the Iroquois:
Quinn, Buell. "The Iroquois:ﬁﬂ' o . B

Wallace, Paul A. The White Roots of Peace . !

" The: Iroquo1s in H1story

o’ : . :

> The focus- in th1s pamphlet is largely on Iroqdo1s culture in the period
before the arrival of the white man. In teaching the history of New York -
State, the teacher should bring in matdrial about the Iroquois at the
;appropr1ate t1me as part of the history of the people of this state.

' For d1scussion of the use of primary and secondary sources, and o
. suggested exercises for students, see Teachzng the Age of Homespun, pages 25
tO 27 ° . : <

¢ | . . . . /..
3 -

@

Among the 1mportant things to watch for in'the post -Colymbian per1od
-are:
n ©1) The strateglc position of the Iroquo1s in the colonial per1od and
-in the colonial wars o ] o , : S .
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vides for executive, leg1slat1ve, an

~deliberations of the Council; info
+ and recommends, for Council consideration, measures ‘deemed necessary and
_expedient; approves or disapproves

yreservat1on elected every 2 years.
‘especially related to tribal" land-and\renders decisions on the expenditure

- Court which have Jur1sd1ct1on over civi
_ gnd1ans on the Allegany and Cattaraugus

,Reservat1ons, New Yo; ., published by the Covnc1l of the Seneca Nation of

1 . l : ' ’ R ’ \\l"

2) The role of the - Iroquo1s in the fur trade. and‘1ts 1mpact on

lIroquo1s life . ‘s : .

- 3) Differences in attitudes between Iroquo1s and white settlers in
such matters as 1and ownersh1p, treaty ob11gat1ons, fam1ly systems, ]ObS

- of men and women

4) The impact of white settlement on Iquuo1s economy and culture

5). The role of the Confederacy in the Revolutionary War

6) The time of troubles for the Iroquois, follow1ng the Revolut1on

7) The rise qf the prophet Handsome Lake in the early part of the',
nineteenth centuryand the revitalization of Iroquo1s life '

8) The publ1dat1on of Lewis, Henry Morgan's League of the Ir0qu0¢s ‘in

11851 as a landmark in scientific cultural studies

- 9) The: accommodat1on of Iroquo1s culture to grow1ng 1ndustrral1zat1on

10). The Iroquois in the modern l1f:Jof our state - i

11) The struggle over the K1nzua Dam, and its.- aftermath ;:
. The fc JW1ng‘summary of the governmental structure of the Seneca

Nation today shows: -one: form of pol1t1cal organ12at1on among modern Iroquo1s.

‘A Brief- Summary ofkThe Governmental Structure of- The Seneca Nation of Indians

A

The powers anh r1ghts of the Counc1l of the Seneca Nation of Indians
(Allegany and Cattaraugus ReservatlonS) ‘and derived from the Constitution
of the Seneca Nation of 1848 and amendments thereto. The Constitution pro-

Jud1c1al branches of jﬁvernment (1 )

The executive ‘branch is made up! of a P President who presides over the
s the Counc1l on the state of’ the Nation

very resolution or other measure passed
by the Council wh1Eh contains an appropriation of money ; ahd sees that the.
laws of the nation| are fa1thfully ex cuted

" The leg1slat1 e branch is comprised of 16 council members, 8 from each
e Council formulates tribal policy,

of tribal funds. 1 , ' .

1
!

Y, The Jud1c1ary‘branch is composed of a Peacemaker's/Court and Surrogaté
causes arising bLetvween. 1nd1v1dual
eservations. Civil causes
enerally refer to land disputes, family atters, estates, and property of
mPnors. The Ind1ans are- subJect to New York. State c1v1l and cr1m1nal laws.

\ . '.-‘ . p“@

. } | "
(1) The Tonawanda Bagd of Senecas has a sep rate pol1t1cal structure.g From
1

Overall Economic.Development' Program Allegany and Cattaraugus Ind1an

Ind1ans, .George D. Heron, Pres1dent 1964 .
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(Starred items al with contemporary Lroquols)

fBass,rAlthea ‘ The Thankful People.

.

*Chafe;\wa11ace'L~ Seneca Thanksg1v1ng thuals.

et gy oot + — o8

Deardorff Merle H "The Rellglon of Handsome Lake Its 0r1g1n and
Development " : 2N

Fenton, William N. “Contacts Between froquois Herbalism and Colonial
Medicine." : . s o :

"Loca11ty as a Basic: Factor in the Development of
Iroquols Soc1a1 Structure " e

t

\ . 2

Songs £rom the Iroquois Longhouse.

* "The’Seneca’Green Corn Ceremony.".

o *FreiTiéh, Morris. "Cultural Per51stence Among Modern Iroquo1s "

*Hertzberg, Hazel N The Great Tree and the Longhouse The Culture of the
+ Iroquois. - _ R :

Josephy, A]an M Jr. (ed ) The American Her1tage Book of Indians.
Lensk1, LO]S Indian Capt1ve The Story of Mary Jemison.—

*New York State Department of Soc1 al Nelfare. The Indian Today in New York
State. : : : ; } b '

Parker, Arthur C. .The Code of'Handsome Lake, The Seneca Prophet.""

Iroquois Uses of Maize'and'Other Food Plants.

*RandTe, Martha C. "Iroquois Women, Then and Now"

Snydennan George-S. '"Concepts of Land. Ownersh1p Among the Iroqu01s and
Their Neighbors." : . .

: : ' ' - @
Waugh, F.W. Iroquois Foods'and Food Preparation.
Wallace, Paul A. N The Whlte Roots of Peace
*Witson, Edmund. Apologles to the iroquois

» In-addition the teacher may wish to consult Seneca Indians Who Will Be
Affected By The Kinzua Dam Reservoir. - Further information on the Kinzua Dam.
and its effect on the Iroquois may be obtained by writing Walter Taylor,

PR . o
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-

Box 231 Salamanca, New York 14779 Mr. Taylor is the representat1ve on
the Kinzua Project of the Indian Commlttee of The Ph11ade1ph1a Yearly ‘

‘Meeting of Fr1ends (Quakers)

A Basic B1b11ography

- The follow1ng bibliography is de51gned to give the teacher-a selected
list of those outstanding works on our subjéct which contain the information

- _essential for both student and teacher. Those recommended for multiple

purchase are marked M. With this as a beginning a 11brary on the Indians
can be collected which will 1nc1ude other t1t1es in our b1b110graphy

B]eecker, Son1a Ind1ans of the Longhouse

!

Chafe, Na]]ace L Seneca Thanksg1v1ng R1tuals

Fenton, N1111am N The Seneca Green Corn Ceremony

J

M Hertzberg, Hazel W. The Great’ Tree and the Longhouse: The Culture of
-the Iroquois. . .

M Lyford, Carrie A. Iroquois Crafts.

Marriott, A]icé The First Comers.

M Morgan, LeW1s H. Leagne of'the Ir/ggoisf

New York State Department of Social Welfare. The Indian Today in New
York State. _ S ’ o

igRitchie, Ni]]iam A. Indian History of New York State, Part II: The
Iroquois Trlbes ‘ ‘

\ |
wallace, Paul A. w ‘The White Roots of Peace.
-Nllson, Edmund . Apologies to the Iroquois.

M ,Nifthoft, thh. Tne‘American Indian as- Hunter.

<
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PART. I11—REFERENCES ON THE -IROQUOIS
| ~ BIBLIOGRAPHY

- The following bibliography on the Iroquois is-'designed to be helpful
to teachers. It consists of books, pamphlets, music and films,’ mostly on-
.the Iroquois ‘but occasionally on another culture which serves to illuminate -
or 1ntroduce a problem of Iroqu01s culture. :

The chief’ problem with most Iroqu01s material is the lack of a con-
ceptual framework. The material written for children espec1a11y suffers
from this. lack and often does not contain enough detail to give the student
‘a realistic picture. The’ scholarly monographs are full of detail but
usually assume both a conceptual framework on the part of the teacher and /’”’//,///”’

* prior knowledge of the subject. & - : . : ' o

o ' The t1me period. covered is from pre-historic to mod times. " On the ’
~basis of “the material, it is possible to com Iroquois pre-historic: and o

early historic culture with _presen Toquois culture. It will be seen

that generally the most r shifts have taken place in technology where- :

as the.stronges istence of old ways are found in such matters as
/rel;gion"af/itudes toward the 1and, and Indian persona11ty

The folloW1ng bibliography does not attempt to cover all the ava11ab1e
material but only that which may be of particular value to teacher and/or
student. Each selection is evaluated and attention is called to the topics:
best covered in-it. - The material suggested for each topic is often not- ,

.clearly labeled as such in the reference. It has to be searched for. Each.
selection is marked T (teacher) and/or S (stud nt) indicating its best use.

i " The references for students at the end of each sectlon in the main body
of thls pamphlet do not cover all the selections. Some of the general
surveys of Iroquois culture are not included. The films and fiction are
also not included. ‘Some of the short surveys cover a number of topics
quickly and it did not seem worthwhile to catalog them all. 1In searching
for material in the suggested texts, the student should pick up a-good deal .

of other 1nformat10n by the way.

Much of the material is qu1te reasonable in cdst There are a number
of paperbacks. This means that a school library can have a good collectlon
of Iroquois material at fairly moderate cost. Prices given are the latest -
available but are subject to change Some of the publications listed are
out of pr1nt but very useful. Usually they may be obtained through the
State Librdry lending service. \ o

Baldwin, Gordon C. America's Buried Past.- Putnam's, 1962, $3.50. T and S
- The author discusses early man in North America and explains how
archaeologists work There is heavy emphasis on' the Southwest.

‘Bass, A]thea. The Thankful People. The Caxton Printers, Ltd., 1950.
$2.10. 'S
A charming story about a modern Seneca family 11v1ng in Oklahoma ‘
grandfather, mother and father, and Emmy and Tad.. It is written with -
warmth and sympathy for Seneca life. Although the picture it presents
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is somewhat idealized, it is interesting and contains many authentic
detalls Several Seneca myths form part of the story. The atmosphere
surroundlng the telling of the myths puts them into a natural setting
" and adds to the book's value. - The language is qu1te easy so that the
story could be read by slower readers.-

" Blau, Harold. "Dream Guessing: A Comparatlve Ana1y51s" in Ethnohistory,

—- Vol. 10, No. 3, Sﬂmmer 1963.

U

' "The Iroqu01s Wh1te Dog Sacrifice: Its Evolution and
Symbollsm" in Ethnohistory, Vol. 11, No. 2, Spring, 1964. T
These excellent articles descr1be, analyze, and interpret “two
important Iroqu01s religious rites &s practiced by the Onondaga. The
historical perspectlve gained by the author's discussion of the evolu-
_ tion of the rites is most valuable, as is thé abundance of concrete
"detail which helps the reader to visualize and understand the cere-
monies Recommended for teachers o : ' S

B]eecker, Son1a Indians of the Longhouse. Morrow, .1950. $3.09. T agd S ' ~

oo : . Written for children. It contains good detail on daily life, -
o technology, agriculture. It is weak on religion and the kinship system. :

Much relevant information is scattered throughout the book so that it

is important to use the. index intelligently. The vocabulary is ‘simple

and therefore suitable for slower readers, although the lack of clear

organization may present a problem for these students who might better |

‘use it for reference Several copies would be useful.

Chafe, Nallace L. Seneca Thank5g1v1ng Rituals. Smithsonian Institution,
. Bureau of American Ethnology Bull. 183. .U.S. Govermment Printing Office,
: o $2.25. .T and S PO
‘ ThlS lovely book‘conta1ns a translatlon of the Seneca Thanksg1v1ng
' rituals. The introduction, of value largely to the teacher, describes
thevrituals Material from this could be abstracted bY the.teacher
for use in class. The text of the ritual appears in both Seneca and
English. The entire text could be read aloud in class and discussed.
The language is clear and beautiful. It should be of great-value in
helping children to understand the religious outlook of the Iroquois.

The: references in the rituals to the ycople and an1mals moving aboutna
on the earth shows that the ritual is seen through the eyes of the
.Creator as he looks down on the earth from the Sky-World..

The buok -also contains Seneca songs written in our notatlon system
The music is accompanied by words in Seneca. The songs could be played
in class. This is an'invaluable book

[

*'Handbook of the Seneca Language Albany, NeW'YOrk, New
York State Museum and Science Service Bulletin 383. . 1963.  $1.25.. T
_ This booklet is written for the non-linguist. Its three parts )
cover orthography, grammar and. glossary It will chiefly be of use to
the teacher. Many Seneca words. are given with an equivalent English
word plus a literal translation. The latter will help the student get
- a feel of the language. ! N '
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Conklin, Harold C. and Sturtevant, William C.. '"Seneca Indian Singing Tools:
Musical Instruments of the Modern Iroquois.'" American Philosophical
Society Proceedings, 1953. Vol. 97, pp..262-290. (Obtain through '
library) T and'S :

This article deals with the format1on and construct1on 6f Seneca
"singing tools"—"those th1ngs for propping up songs." It describes
.how the instruments are made in enough detail so that the students
could make them.

1 - N - —

. . Cornplanter, Jesse J. Legends of the Longhouse, L1pp1ncott 1938, T and S
. ' : . A collection of legends told by a Seneca in the form of letters to -
‘ a friend. The language is fairly easy. The stories would be good for
reading dloud in class. The first two stories tell the Account of
Creation., Be warned, There are many versions of this legend and this
is only one of them, - - ' o : o

_ -Danzig,. Tobias. Number The Language of Science. Anchor Books, Doubleday
- & Co., $1.25. .
‘ While some of this book is too techn1cal for the nonmathemat1c1an,
there is ‘excellent material in the beginning sections on how creatures
other -than man "count" and on d1fferent number systems.

Deardorff, Merle H. "The Re11g1on of Handsome Lake Its 0r1g1n and
Development" in Symposium on Local Diversity in Iroquo1s Culture.
Smithsonian Institution, Bureau of American Ethnology Bulletin 149 - U.S.
Government Printing Office, 1951. $.75. T-and S

~ . An historical account of the religion of HandsomelLake, the Seneca
prophet who, partly under the influence of the Quakers, mod1f1ed and.
revitalized the old Iroquois religion. His teachings are now the
~ bdsis for the religion of the modern non-Christian Iroquois. The -
article can be used by able students and would make an excellent
-a551gnment for a report.. : :

Drumm, Judith. Iroquo1s Culture. Albany, New York State Museum ‘and Science
Service, Educational Leaflet No. 8, 1962. (A copy of this leaflet may be

" obtained free.) T and S .

A good short summary of Iroquois culture. It is part1cularly.use-
ful on life cycle, festivals, ‘and warfare. While the vocabulary is
not easy, parts of it could be used by able students. : '

Fenton, William N. 'Contacts between Iroquois Herbal1sm and Colonial
Medicine' in Annual Report of the Smithsonian Institution. U.S. .
Government Printing Office; 1942. $2.00. T and S

“This article covers the use of medicine in’ convert1ng the Iroquo1s
to Christianity; what diseases the aboriginal Iroquois had and which.
diseases were 1mported what natural remedies the Iroquois used;
Iroquois skill in healing wounds, setting fractures; Iroquois contri-

" butions to European medicine and Iroquois adoption of European herbs.
The teacher may get material from this article and some sections may

" be read by able students. The discussion would be particularly valu-
able for classes in which the study of Iroquois culture was to be
followed by a ‘'study of colon1al culture. :
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"Iroquolan Culture History: A General Evaluatlon" in
Sympos1um on Cherokee and Iroquois Culture. 'Smithsonian Institution,
Bureau of American Ethnology Bullet1n 180. U.S.‘Government Printing
Office, 1961, $1.25. T
This article is useful for general background information for the
teacher. The sections on chronology and the spec1al genius of the
Five Nations are espec1ally valuable :

"Masked Medicine. Soc1et1es of the Iroquois" in Annual

Report Sm1thson1an Institution (1941), Washlngton, U.S. Government
Printing Office, '1941. pp. 397-429. T
Although too ‘difficult for students, the teacher w1ll f1nd here
detailed information on masked medicine societies and their rituals.
Several descr1pt1ons of ceremonies may be read aloud in class ‘

"Loca11ty as a Basic. Factor in the Development of

’Iroquo1s Social Structure" in Symposium on Local Diversity in Iroquois

Culture. Smithsonian Inst1tut1on, Bureau of American Ethnology Bulletin

149. U.S. Government Printing Office, 1961. pa. $.75." T and S

. While much of this article is too technical for classroom use, good
. material contrasting early and modern Iroquois settlement patterns
may be found on pp. 40-43. The teacher will find the account of
Iroquo1s social structure 1nformat1ve

- "The Seneca Green Corn Ceremony"bin The New York State

Conservationist, October-November, .1963. Reprints available free from
New York State Museum and Science Service, State Education Department,

- Albany 1, New York.

, Th1s excellent art1c1e descr1bes in some’ deta1l the modern Seneca
Green Corn-Ceremony as pract1ced by the followers of the reform:
prophet ‘Handsome Lake.

Songs from the Iroquo1s Longhouse (a record) L1brary

- of Congress Mu51c Division Recording Library AAFS 16 (33 1/3 rpm LP).

1942. $4.50 plis postage ($.45 east of Mississippi River, §.60 west):
This collection of Iroquois music, religious and secular, is
accompanied by a pamphlet which translates and expla1ns ‘each song and
outlines the occasion for its use. Iroquois musie at first sounds
very strange to our ears. Ch1ldren need to be prepared for it. One
way to do this is to first play and discuss music more familiar to
them in which there is a strong beat and in which the voice is used
differently than in classical western music. Playing good jazz may be
best way to do this. ‘Furnishing the students with mimeographed .
translations of some of the songs would ‘also be helpful. The pamphlet
_accompanying the record gives the Iroquois word or phrase with the

English translation underneath.  The Iroquois words are quite easily
recogn1zable in the songs when one follows them on paper.

"ThlS Island The World on the Turtle's Back' 'in the

Journal of American Folklore, . 1962, 75: 283-300. T
This article has valuable material for the teacher. -Among the
top1cs d1scussed are the essential elements 1n the Account of Creat1on‘

- 67

00076



sources of the Account, and’ Iroquois maglc numbers. The Account is .
summarized from many variants., The version of the Account of Creation
~on which questidns in this manual are based differs from Fenton's in
many respects, since there are a number of‘versions-of‘the story..

”
"

The’ art1c1e w1ll be a chapter in a forthcomlng book The P@ople of
the Longhouse to be publlshed by Farrar, Straus and Giroux.

Fre111ch Morris. 'Culture Per51stence Among the Modern Iroqu01s," o
b Anthropos, Vol.-53, pp. 473-483. Fr1bourg, Sw1tzerland 1958. (Obtaln
- through library.) T and S .

This article sets forth the thesis that modern Iroquo1s part1c1pa-
tion in high steel enables the Iroquois to dup11cate closely their
pre-reservation social structure. Then men in the war party ‘have been
transformed into men working in a loosely organized group in high steel
while the women also maintain their old patterns at home.  The article
is clearly organized and so interesting that it is worth some trouble

. to try to get it at some of our large libraries. Some sections may
be used by students while the whole article may be summarized by the
teacher Ain class :

Funk, Robert E. How Archaeologists Dig and Why. Albany, New York, The
, - State Education Department, State Museum and Science Service. 1962.
(May be obtained free from the State Museum) T and S
.~ This is a short pamphlet describing how archaeologists work. It
is 51mply written but does not conta1n as much 1nformat10n as the
‘ other works c1ted -

Hertzberg, Hazel W. The Great Tree and the Longhouse The Culture of the
Iroquois. MacMillan, (to be published 1966) pa. $1.50. T and S

This beautlfully written book is the only comprehensive study of .
'-the Iroquois  for secondary school use, It covers patterns of space
- - - and time, the Account of Creation, the family system, roles .of men and :
o ~  women, the Iroqu015 Confederacy, and the Iroquois in history. Much of
the mater1al is: very d1ff1cult to get outside of scholarly monographs,

This is one of those books which may be read with pleasure by both
adults and children. The material is so organlzed that the reader
" understands clearly the linkages among various aspects of Iroquois
culture. "It uses the reader's own experiences to explore Iroquois
culture so that he gains a greater awareness of his own culture while
vstudylng the Iroquois.

‘The book was sponsored by the Anthropology Curr1culum Study PrOJect
of the American Anthropology’ Assoc1at10n The author is a former New
York State secondary school teacher. .

" The Indian Today in New.York State Office of Coordinator of Indian Affairs,
New York State Department of Social Welfare, 112 State Street Albany,
New York, 12201. T and S

, This pamphlet gives excellent factual 1nformat1on on modern Indians
of New York State, with some historical background. The emphasis is

‘0
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.largely on the Iroqu01s A There is a brief d15cu5510n of each reserva-
‘ ‘taon, and of various State services to the Indians. A b1bllography
_ is 1ncluded :

Teachers may obtain a limited number of cop1es free. of ‘charge by
wr1t1ng to the above. address.. . :

Hibben, Frank C. The Lost Americans Crowell, 1946. T and S
"~ .The emphasis in this readable book is on the most ancient men who
1nhab1ted the Americas .

- Jessup, Ronald. The Wonderful World of Archaeology Doubleday. T and S

" The best section of this beautifully illustrated book is the latter
half, beginning on page 46. It contains excellent information on" how
the. archaeolog15t works. Slow readers will enjoy brow51ng through

. the many lovely and 1nformat1ve pictures.

Josephy, Alvin M., Jr. The American Herltage Book of Ind1ans American
Heritage. Simon and Schuster, 1961. §15. . .
The first part of the first chapter contains. an account with
scientific evidence cited, of the migration. of peoples across the -
'Bering Strait from Asia to this continent. The section on the Iroquois
is mostly historical and contains: very little cultural materlal But ¢
the book is very much worth hav1ng if only for 1ts magn1f1cent ‘
illustrations. S : . : .

_ :KFOeber, Theddora. Ishi in Two Worlds: A Biography of the Last Wild Ind1an .

in North America. .The Un1ver51ty of California Press, $1.95. T and S
This fascinating book is the true story of a California Indian, who
by a freak of circumstances, survived . alone out of his tribe in com-
plete isolation, a man from the Stone Age suddenly propelled into
modern western.culture. His life and his reaction to our society are
sensitively described It is recommended for good -readers.

Kubie, Norma B. The First Book of Archaeology Franklin Watts, 1957.
$1.95. T and S
This book discusses the h15tory/of archaeology, methods used by -
" archaeologists, and specific sites. It is clearly: and simply written
. with enough detail to make it readily understandable.  The illustrations
are very good If you can buy only one book on archaeology for Junior
high, this is 1t : :

Lensk1, Lois. -Indian Captive: The Story of-Mary Jemison. Lippincott; 1941.

" $4.95. S.

This story of the daughter of a white settler who was captured and
adopted by the Iroquois is based on.a true event, the captivity of
Mary Jemison, who chose to stay with Indians when she has the chance
to return to the white world. It tells of Mary's first year with the
Seneca, of her initial fear and-hatred of the Indians which gradually -
becomes transformed first into acceptance and then into love. The book
‘is well researched. It is especially good for the details it gives for
Seneca daily life and customs and the pattern of the Iroqu01s year It
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- gives insight into the qualities of life valued by the Iroquois. The.
.vocabulary is not difficult and the book may easily be read by the

-average reader. Because it is built aréund a twelve-year-old g1r1, it
would probably appeal most to girls, a1though boys w111 also enJoy it.

~ Lyford, ‘Carrie A. Iroquois Crafts. u.s, Department of the Inter1or, Bureau
of Indian Affairs. pa. 50 cents. T and S :

This pamphlet is best .used as a reference book for two reasons

. Elrst, it contains many excellent details on. Iroqudhs crafts; and .

econd, its organ1zat10h is, somewhat confusing so that it does not
emerge as a well-connected narrative when read.through. So much infor-
mation in quite clear: language is available in it that it would be
worthwhile for a class to have half a dozen copies. It is especially

~ useful on the,fOIIOW1ng topicst the longhouse, foods, “falseface

company, implements and weapoms, pottery and other containers, conoes,
burden,straps;-litter baskets, baby carriers, baskets, snowshoes, the

-use of corn husks and corn ‘cobs, tanning hides, symbolism in des1gn,»
~dyes and their. preparation. The section on Indian sports.is excellent

and detailed enough that the class could play some of the games.
Unfortunately, the pamphlet does not have an 1ndex

MarrIOtt Alice. The First Comers. Longmans, 1960. T and S

" This book gives an-account of prehistoric men in the ‘Western
Hem1sphere and of how the archaeologlst works.

- Mead, Margaret People ‘and Places. World Pub11sh1ng, 1959. $4.95 Bantam"
Books. 1963. pa. 60 cents. -

"A clear account of how an anthropolog1st works may be found on.

- pages 61 to 93 of this book. Such descriptions written for youngsters

are exceedingly hard to come by, so this one is doubly valuable.

Morgan,'Lewis Henry. League of the Iroquo1s (1851) Corinth-Books and
Citadel Press, 1962. pa. $2.95.. e s

Morgan's great work on the Iroquo1s is st111 ""the best general book

~on this classic people," according to William N. Fenton, dean of .

Iroquois scholars, who contributes an excellent 1ntroduct1on on Morgan
to this re1ssue of his original work.

In a work of such scope, it is d1ff1cu1t to pick out part1cu1ar
topics. ‘The following list should not be considered complete, but
indicates some of the material in the book most useful for c1assroom

‘purposes. National names (pp. 52-53); Wampum . (pp. 120-121); Burial ,
Customs (pp. 172-176); Legend of Washington in the Sky-World (pp. 178- ‘

179) ; Festivals (Chapter II, Book II contains a detailed account of
the great mid-winter New Year's Festival, which could be usefully
studied and compared with festivals in our own culture); War Dances

and Speeches (pp. 269-278); Games (pp. 291-311); Hospitality (pp. 327-

329); Punishment of Crime (pp. 330-334); War Parties and Adoption of
Prisoners (pp. 339-345); Tools and Weapons (pp. 358-359); Bark Vessels
(pp. 366-367); Bark Canoes (pp. 367-369); Bark Tub for Maple Syrup

- (pp. 369-370); Corn, Its. Uses and Preparation (pp. 370-373); Tobacco o

Cultivation (pp. 375-376); Snowshoes (pp.. 376-37/); Iroquois Method of
Making Fire (pp. 381-382); The Iroquois Central Trail (pp. 414-431);
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‘:Xnﬂ t' Moccas1ns and the Tanning of Leather (pp 360 362) ; Bark Rope (pp 364-
' \~ -366), Several copies of thls ‘book wou1d be extremely useful for class-
,‘\ -~ ‘room. reference S . K , \‘ , , e

ot

urdock George P. Ethnographlc B1bl1ography of North Amsrlca ‘New Haven:
\ Human Relations Area Files, :1960. f{avallable in libraries) - 4
--— ' This is the “standard b1b110graphy on North American Indians. It.is _
\ included for those teachers wha may wish to use comparative material o]
| from other tribes. The. bibliographies -are arranged by area and tribe. = '
\ and consist of scholarly articles and bdoks. : This is a good place for
the teachlier to beg1n even though books for youngsters are not 1n~luded - f R
It may be found ‘in most large llbrar1es ' ; . _ e

e | . . . X . .

e m s , »

[ rk H1story Cooperstown, New York, New York State H1stor1ca1

Assgciation, $5.00 a year. T and S

: Every seventh grade teacher should be, acqua1nted w1th this quarterly

S - journal whose province is the entire history of the State It is also
' N us eful as a reference for able students

P

'Oliver,'Douglas ‘L. Invitation to Anthropology' Doubleday, (Natural History
Press) 1964. pa. 95 cents., T. o
his 1ntroductory book will be valuable for teachers It is written
clearly in non-technical language, and conta1ns a. good short b1bl1o-~'
grap y, arranged by topics. ; ,
Parker, Arthur C. The Code of Handsome Lake The Seneca Prophet ‘Albany: - - 7 -
New York ‘State Museum Bulletin 163. 1913. (Obta1n from library). T s
This bulletin contains much interesting material adaptable to class-
room use. Among these are a:legend of how the white man came to’
America bringing evil to the '"real people" wh1ch would be useful in
helpingj children to see how white settlement often looked through
Indian eyes. It also contains. var1ous prayers and speeches which - could

be read_ﬁloud in class. = oo : .
L Iroqu01s Uses of Maize and Other Food Plants. New York -
‘State Museum Bulletin 144. 1910 ‘119 pp (0bta1n through l1brary ) T
~and S '

25
<Ry,

This account of Iroquois agriculture tontains a wealth of deta1l
on the ag31cultural cycle and the use of /corn and other ‘food plants. .
- It is very much worth getting from the New York State' Library since
‘the information is of a sort which students can use. It tells in
~ detail how Fhe land was cleared and the crops planted and harvested.
Pelto, Pertti. J.' The Study of Anthropology ' Columbus Ohlo dharles E.
Merrill -Books;, Inc., 1965. ‘118 pp. pa. $1.75. T
( This well-balanced.and informative book should be in the library of
) every teacher who is dealing with ‘anthropological concepts and methods.
'4 - It defines the field of anthropology gives an excellent historical - '
I survey of its development, discusses anthropolog1ca1 methods and E ' I
49 - significant research .and outlines major, concepts in a clear and non- '
f technical fashion. The concrete teach1ng suggestions in the final - e )
-1 chapter are especially valuable for teabhers 1n ‘the elementary and '
f' secondary schools. . =
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Qua1n Buell. "The Iroqu01s" in Cooperatlon and Compdtltlon Among -
‘Primitive Peoples, edited by. Margaret Mead Beacon/Press, 1961. 'pa.
$2 95. T and S
A good, brief exp051t10n of Iroqu01s culture an,the form of an

éssay organized. around cooperative and'compet1t1ve activities. It |
"contains a good discussion of the agr1cu1tura1lcyc1e and of hunt1ng .-

* The best section (pp. 271- 280) .deals ‘with edncat1on naming, marriage,

- and the different roles of boys and g1rls, and relates the structure

of the League to the roles of men and womeﬁi Some parts could be used
by ab1e students ‘ ' ‘

Rand1e Martha Champ1on 1"Iroquoié Women, . Then, and Now'" in Symposium on
Local Diversity in Iroquois Culture. Smithsonian Institution,.Bureau of
Amer1can Ethnology Bulletin 149, Washington, U.S. Government Pr1nt1ng
folce, 1951.° pa.. 75 cents T ‘and S = .

“2° - This article compares the role of Iroquois women in early times' and
today The author concludes that. in the old days a woman was secure
in her feminine role and that the impact.of white contact has been
less destructive. to women than to men. :

" The art1c1e ﬁbﬁid be used, in part, by students It contains an

~ excellent summary~oﬁ women's place in the old \Iroquois culture.  The
d1ffer1ng effects of white contact on men and women could form a. good
. basis for class discussion. _ , |

!
o !

Seneca Indians Who Will Be Affected by the Kinzua Dam Reservior (Report.
Number 175). United States Department of Interior, Bureau of Indian
Affairs, Missouri River Basin Invest1gat10ns Project, Billings, ‘Montana,
March 1963. T
o This 1962 summary of the Seneca Ind1ans re51d1ng on the Allegany

- and Cattaraugus Reservations was made in connection with the Kinzua

" |Dam Project. .It contains a good deal of factual 1nformatlon on such
matters as.income, education, and housing. Material may ‘be abstracted
for use in class. Only a 11m1ted number of " cop1es are ava11ab1e The
teacher may write for a copy at the above address. ' - :

Ritchie, William A. Indlan History of New York State, Part”II‘ The Iroquois
Tribes. New York State’ Museum, Educational Leaflet Series No. 7, 1953,
20 pp. (This leaflet may be obtained freg.) T and § '
~ .This leaflet is well illustrated and ;e especially useful for the
séctions on villages, longhouses, food, topls, utensils, and social °
organ1zat10n Although the language is not easy, all these sections,:
w1th the exceptlon of the 1ast named could be used by students

Synderman, George S. "Concepts of Land Ownersh1p Among the Iroqu01s and

Their Neighbors' in Symposium on Local Diversity in Iroquois Culture,

U.S. Government Printing Office, 1951. pa. 75 cents. T and S

. If students-are to understand Ind1an-wh1te relations, it is

essential for them to understand the Indiam attitude towards land.
This article on the Indian.attitude towards’ land contains numerous quo-
tations from Indian sources. It explores-'l) basic Indian philosophy
‘towards the land, 2) relationship of various segments of the society
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) Indian reéactions to white conquest. The first part of the article
?on Indian, philosophy toward land) 1s espec1a11y good and could be . .
\used by able students. . o ,
Speck Erank G. The Iroqu01s Cranbrook Inst1tute of Science Bulletin 23,
Brookfield Mills, Michigan, 1955. -pa. $§1. T and S :
The teacher will find good background material 1n this pamphlet
espec1a11y n masks. For the student, the sections on musical instru-
ments, ‘bowls, spoons and ladles, wampum, and sacred plants may be used.

/
/ -
o / ]
, . . to 1and ownershlp, 3) changes in. ph1losophy wrought by white contact, '
L Trelease, Allen W. ‘Indian Affairs_in Colonial New York: The'Seventeenth
. .. Century. Ithaca, New York, Cornell University Press, 1960. $6.75. T
- g _ This informationmal and scholarly work provides excellent background
~ . for the teacher in the history of the Iroquois in the seventeenth
R . ' century in New York State, including their relations with the Dutch
the Engllsh the French, and W1th other Indian nations. =~ - .
- Tun1s, Edw1n ‘Indians. World Pub11sh1ng, 1959 $4 95. T and S
' The first chapter on Indian 1mm1grat1on to the New World is
excellent. The second chapter gives some general characteristics of .
Indian culture. Useful material on the Woodland Hunters in the th1rd_,- |
C apter helps to explain Indian technology. The chapter on the C ‘
Iroquois contains a good summary of Iroquois culture. The illustra- I
t1ons are unusua11y good. The main emphasis in the book is on tech-
nology and there is very. little mater1a1 on myth or re11g10n

Waugh, F.W. Iroquc1s Foods and -Food Preparatlon. Memoir 86, No. 12.
- Anthropological Series, Canada Department of Mines Geological Survey.
Ottawa," Government Pr1nt1ng Bureau, 1916. (Obtain-through library )T
" and S .
' : ConQalns very good deta11 on how the Iroqu01s prepared food and
what foods they used. - s .
Wallace, Anthony F.C. "Cultural Composition of.the Handsome Lake’Religion@
in- Symposium on Cherokee and Iroquois Culture.- Smithsonian Institution,
vy - Bureau of American Ethnology Bulletin 180. U.S. Government Printing ¢
: Office, 1961. pa. $1.25. T
i+ This article will help the teacher to set the Handsome Lake Re11g10n
in its historical cultural context as the author traces its growth-
from a zealous reform,movement, the 'New Religion'' of Handsome Lake,
. to its’ present ‘conservative, more routinized status as the "0ld Way"
of Handsome Lake. The appended comments by Wallace L. Chafe should
also be read. T - _ ' : - .
Wallace, Paul A.W. The White Roots of Peace University oftPennsylvania
Press, 1946. T and S
An excellent book on the Six Nat1ons Confederacy. .It conta1ns the
Iroquo1s myth on the found1ng of the Confederacy, an exciting story
which may be read aloud in class. It also describes ‘how the
- Confederacy- worked—-1ts rules and regulations. The latter section is
organized somewhat confus1ngly ‘The teachér may wish to consult the
sect1on which deals w1th the Iroqu01s in h1stor1c times.

° . R o
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Wilson, Edmund. Apologles to the Iroqu01s Farrar, Straus and éhdahy, o
1960. $4.95. T and S / b
" This valuable book on modérn Iroquois l1fe by one of our best
l1terary critics gives useful background for the teacher.. Several
R " sections may ke assigned to students or fead.aloud in class. These are
the descriptions of the Park Dance (pp. 202-212), and the Little Water
~ Ceremony (pp. 290-310). . Both include the myths on which the ceremonies

are based. Wilson's descr1pt1ons of ancient ceremonies still performed

by the- Iroquois in which the modern dayl1ght workaday world disappears
~into the ancient night world of myth will help the student to under-‘
stand the durab1l1ty of Iroqugis culture. - N

The section on the fight of the’ TUScarora aga1nst the attempt (later
successful) of the New York State Power Authority to take part of the
tribal lands for a dam shows an important problem of Indian life. (pp.
137-158). It is too technical for students to read, but it could be

'.summartzed by the teacher with sect1on§ read aloud in cla%s .

v The book also cdntains an art1cle by Joseph M1tcheIl on the Mohawks __
. in high steel. This, too, could: be summar1zed by the téacher w1th
'*fh\E sections read aloud in class.
Witthoft, John. The Amer1can Indian - as Hunter Reprints in AnthrOpology
No. &« Harrlsburg, Pennsylvan1a Historical and Museum ‘Commission. T

-

' and -
: ‘5&\\_ © -/ This is the bee*’d1scuss1on of Ind1an hunt1ng for classroom use.’

/ The first section. deals with differences in white ard Indian attitudes .

/7 towgrd: hunt1ng”'“It also contains an excellent discussicn of the woman
/< '@$ farmer and the implications of this for Indian life. The. 'second

-// section, "The World View of  the: -Indian Hunter,' sets.hunting within °

/‘ _its religious context and relates hunt1ng to the Creator and his

/ devious brother. ‘It is. valuable as a discussion of Indian religion.
- The third 'section deals with the game hunted and techn1ques used by
the Iroquois. One of the best aspects of this leaflet is that it .

. interwines religion and technology so that hunting is seen in 1ts

A larger context. Mult1ple cop1es could -easily’ be used. “

‘/
/

Note: All United States government publ1cat1ons 1ay be ordered from the
_ Super1ntendent of Documents, U. S Government Pr1nt1ng 0ff1ce,
s Wash1ngton 25, b.C.

o
1

‘ FILMS FOR RENTAL

Circle of the Sun. Canad1an Film noard —50 minutes, color Available from
Contemporary Films, Inc., 267 W. 25th Street, New’ York 1, New York.

Rerital for one day $12.50, or for five-day school week $25 ,

While this film does not deal with.the Iroquo;s, it is addressed to
fa problem of contemporary Iroquois life: the problem of young people
suspended between two cultures. The Great Circle Dance of the Blood

Indians of the Blackfoot Confederacy is-seen through the eyes of a_
young Indian who has worked off the reservat1on but who comes -back -for
“the central r1tual of his people Much of the commentary is in his

o .
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'voice. The photography is good This would be an excellent film to
. use to open up a discussion of what it is like to not quite belong in
. any culture (a p051tron similar to that in whlch many adolescents feel
\ themselves)

\ : . ; \

Four Families. Canad}an F11m Board, 60 minutes, black and Whlte. Avallable
_ ‘from New York Un1ver%1ty Film Library, 26 Washlngton Place New York 3,
N ’ ‘New York.* Rental for one day $12.50. \
Family life in India, France, Japan, and“Canada are compared in thls
film which could 1ntroduce a study of family systems. Ail of the
) g families are farm families of about the same relative income. In each
' case the filw centers on a year-old-baby. Margaret Mead "and the
" .y 'directgr discuss a few of the 1mp11cat10ns for national character of
the way the children are brought up in the cultures codered' The film
is well photographed and very interesting. A good deal of material
for, class discussion may be drawn from it. If you use the fiim, be
prepared for the fact that there is a good deal of breast feeding and
and diapering in it. The Japanese sequence shows the grandmother and
baby together in a bath. It would be well to prepare. the students for
 this beforehand in-a matter of-fact way. :

+

vThe‘Hunters. F11m Study Center, Peabody Museum, Harvard Un1ver51ty, 73
minutes, color. Available from New York Un1ver51ty Film Library, .
26 Washington Place, New York 3, New York. Rental for one day $20 00,
or for two days $30. :
~ . This extraordinary film should be seen by every school ch11d It
' is sensitively done, has unity, and involves'the viewer emotionally.-
‘It uses detail in such a way as to illuminate the culture and problems
“of the hunt so that one' part1c1pates in 1t with a growing sense of
. excitement. The people in the film emerge as 1nd1v1duals The com-
e mentary. and the music are. excellent !
o P ,
‘ The film shows a th1rteen-day hunt by a Stone Age people, the bush-
, men of Southwest Africa. You see how a very simple technology has to

&

be managed with great sk111 - Just bzcause the people look so primitive - -

when you first see them, ‘one's reallzatlon of them as individuals comes
’ . with a grOW1ng sense of delight. : '
| , .

‘ T .This would be a wonderful film to introduce hunt1ng A good deal

! -of valuable discussion may be drawn from 1t L

rom New York University Film Library, 26 Washington Place,- New York 3,
Neb York. Rental for one day $3.50, or for two days $5.25. |
| This lovely film is the story of how the loon got his necKklace of
' | feathers. It is a legend of the Indians of the British Columbia Coast.
' The film is done entirely with masks. Mepn, animals, the snow and wind,
are all masked. It thus creates the magical world of myth in which.
| man and nature are involved together as part of a mythical world-view.
The ‘eellng and atmosphere of this film are such as to-make it an
. excellent ntroductlon to myth.

\ .
| \_ The Loon 's Necklace. Canadian F11m Board 11 minutes, color.’ Available




The Longhouse Peopte. ‘Canadian Film Board 20 minutes, color Available
- from Contemporary Films, Inc., 267 W. 25th Street, New York, New York
Rental for one day $10, or for five-day school week $20.

The film deals with the contemporary longhouse Iroqu01s in Canaln
and is the only film on the Iroquois. It shows various. ceremonies
which are rarely photographed, such as a False Face Soc1ety treating .

. a dying chief, a ceremony ask1ng for rain, and a condo ence ceremony

; for a dead ch1ef :

‘ The mer1ts of the film are that it deals respectfu 1y with its
subject, ‘that it shows modern Iroquois who use some of the white men's
technology as well as their own, ard who still carryfon the old
religion. One sees Iroquois face$, hears music and sees darces.

The disadvantages are that there is not enough explanation Teally
to illuminate Iroquois life, that the people often look as if they

were conscidus of the camera, and that there are too few people in the’

film so that one does not have a sense of a whole community life.

 This film could best be used after students are well acquainted
with Iroqu01s culture. Many of the ‘details in the film are not refer-
red to in the commentary would then have meaning. -Unless ‘students -
had some background first in the dances for instance, they might laugh
at them.:. However, if they have already stud1ed Iroquois culture, the
film can have real value.

Mak1ng Pr1m1t1ve Stone Tools " Canadian Film Board, black and white. 11
minutes. Available from New York University Film L1brarv, 26 Washlngton
Place, nNew York 3, New York.

This . is a simple, stralghthrward ﬁllm show1ng a man (not an Indian)
making various stone tools. It is clear and good with.a how-to slant.
Because it is short, it could be shown several times so that students

"could take notes and try to make tools themselves. It would make a
fine introduction to the study of tools.

OTHER TEACHING AIDS -

Two loan kits are available to teachers free of charge from the lend-
ing service, Museum Education Office, New York State Museum, Albany, New
York 12224, Kits may'be borrowed for three weeks. They should be ordered
a month in advance Each kit 1nc1udes literature ‘which the teacher may
keep.

The Indian Artifact Loan Kit contains such artifacts as an arroWhead,
projectile point, drill and a bone awl. This kit might be used in connec-
tion w1th the -study of archeology, or with the study of JObS of men and
women. 3

The False Face Loan Kit contains accuraté casts of three wooden masks
and a rattle, as well as maskettes. The objects are painted and deccrated

‘just like the originals, which-ore too valuable for circulation.- Although
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the texture and weight of the masks is d1fferent from the or1g1nals, the
reproduct1ons are excellent and will add an exciting dimension to the teach-
ing of Iroquois culture. They may best be used in the study of Iroquois
med1ca1 practlces ' : ’

A set’ of color f11mstr1ps, People ‘of the Longhouse, may be purchased
from York State Filmstrips, Box 111, Cooperstown, New York. Ed1ted by
William N. Fenton, they were developed from closeups of-the Indian life
~groups in the New York State Museum, from palntlngs, ‘early maps and other
sources. : -
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